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D I S R U P T I V E 
B E H A V I O R —

M O D E R A T E

A S S O C I AT E D
o r  A l t e r n a t i v e
P R O B L E M S

Other problems that may be a 
closer match to your concern: 

• Arguing—Students 
With the Teacher

• Attention Deficit 
Hyperactivity 
Disorder (ADHD)

• Blurting Out/Not 
Raising Hand

• Chaos/Classroom 
Out of Control

• Disruptive 
Behavior—Severe

• Humor, Inappropriate
• Self-Control Issues
• Talking/Excessive  

Noise in Class
• Tourette Syndrome

D I SRU P T I V E 
B E H AV I O R—
M O D E R AT E

The student engages in one or more types of disrup-
tive behavior in the classroom. Your goal is for the stu-
dent to reduce and eventually eliminate his disruptive 
behavior.

G E N E R A L  C O N S I D E R AT I O N S

Is the student’s problem behavior related to academic issues? A student who 
has difficulty with schoolwork may act disruptive to hide the fact that he is 
incapable of meeting the academic expectations. Make concurrent efforts to 
ensure the student’s academic success. See the information about assessing 
and remediating academic difficulties in Academic Deficits, Determining.

Is the behavior related to the student’s lack of social skills? See Social Skills, 
Lack of.

Does the student not complete his schoolwork as a result of the disruptive 
behavior? Begin with a plan to increase the student’s work completion (see 
Work Completion—Daily Work). When the student is turning in completed work 
on a regular basis, consider an intervention for the disruptive behavior if the 
problem still exists. 

Ask yourself . . . If yes . . . If no . . . 

Have you or other staff members 
been aware of this problem for 
only a few days or a week?

Go to Plan A. Proceed to the next 
consideration.

Is the student disruptive to gain 
attention from adults or peers?

Go to Plan B. Proceed to the next 
consideration.

Is the student disruptive to gain 
power or status?

Go to Plan C. Proceed to the next 
consideration.

Is the student unaware of the mag-
nitude or frequency of his disrup-
tive acts?

Go to Plan D. Proceed to the next 
consideration.

Is the student’s disruptive behavior 
habitual?

Go to Plan E. Review each plan and 
choose the one that 
best suits your situa-
tion. You may also wish 
to review Associated or  
Alternative Problems.
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P L A N  A :  For a problem that has just begun or occurs infrequently. 

P L A N  B :  For a student who acts disruptive to gain attention from adults or peers.

P L A N  C :  For a student who acts disruptive to gain power or status.

P L A N  D :  For a student who is unaware of the magnitude or frequency of his  
disruptive acts.

P L A N  E :  For a student whose disruptive behavior has become habitual.

These plans are for an individual student with a chronic problem. However, you can easily 
implement any of the plans with two or three students who have the same problem. If 
more than three students in your class regularly engage in disruptive behavior, see Chaos/
Classroom Out of Control for suggestions on managing group behavior.

Plan A
It is not always necessary or even beneficial to use an 
involved plan. If the problem has just begun or occurs 
infrequently, the following actions, along with making the 
student aware of your concerns, may resolve the situation.

1. Respond consistently to the student’s 
inappropriate behavior. 

a. Each time the student engages in disruptive behavior, 
provide a gentle verbal correction. Inform the student 
that his behavior is disruptive and provide informa-
tion on what he should be doing differently. When-
ever possible, move close to the student rather than 
providing the verbal correction from across the room. 
“Zeke, that tapping is disruptive. You need to keep 
your hands still and listen to Martin’s report.” 

b. Record the frequency of these verbal corrections. A 
frequency count will provide essential information 
about whether your plan is working. In addition, 
the fact that you are counting and recording each 
incident of the behavior (and sharing the results peri-
odically with the student) will demonstrate to the 
student that the situation is serious. 

2. Use reinforcement to encourage 
appropriate behavior. 

a. Give the student increased praise. Be especially alert 
for situations in which the student is not disruptive  
 
 

 

and praise him for these demonstrations of his ability 
to cooperate. “Zeke, throughout the time the guest 
speaker was here, you listened, asked questions, and 
kept your hands and feet quiet. Thank you for your 
cooperation.” 

If the student will be embarrassed by public praise, 
praise him privately or even give him a note. Remem-
ber that any time the student is not disruptive, you 
can praise him for cooperating. 

b. Praise the student for reducing the number of disrup-
tions from previous days. “Zeke, today you had only 
five disruptions. This is the best day since I have been 
counting.” 

c. Give the student frequent attention. Say hello as he 
enters the classroom and ask him questions about his 
work when he is on task and focused. Occasionally 
ask what he did the previous evening or how he is 
doing with a sport or activity that he participates in. 
Praise him for other positive behaviors he exhibits. 
For example, you might comment about the creativ-
ity of his writing or how consistent he is about com-
pleting his assignments on time. This demonstrates 
to the student that you notice many positive things 
he does, not just the fact that he is refraining from 
disruptive behavior. 
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Plan B
Some students are very skilled at gaining attention 
through their negative behavior. If you find yourself fre-
quently nagging, reminding, or coaxing the student to 
stop acting disruptive, it is possible that he is trying to 
gain adult or peer attention. Whether or not the student 
overtly seems to like the attention, make sure he receives 
more frequent and more satisfying attention when he 
behaves cooperatively than when he is disruptive. 

1. Respond consistently to the student’s 
inappropriate behavior. 

a. The student needs to learn that he will not be able to 
prompt people to nag and pay attention to him with 
his disruptive behavior—so you need to ignore most 
of it. While ignoring, do not look at the student or 
talk to him. Do not act disgusted or impatient with 
his behavior. Simply interact in positive ways with 
students who are behaving appropriately and meeting 
classroom expectations. As soon as the target student 
is no longer acting disruptive, pay attention to him, 
but make no reference to his inappropriate behavior. 

b. The only time you shouldn’t ignore the disruptive 
behavior is when it affects other students—if the 
target student is poking another student, for example, 
or is so loudly disruptive that others cannot hear your 
directions for an assignment. On these occasions you 
may need to use a consequence such as time owed off 
recess or in lunch detention.

If the need for consequences seems likely, tell the stu-
dent during the initial meeting (see Step 5 “Prepara-
tion and Implementation”) what will happen when 
his disruptive behavior affects the class. Then, when 
the student is disruptive in a way that intrudes on 
other students, you can simply state, “Zeke, you are 
interfering with students who are trying to complete 
their science experiment. You owe 30 seconds off 
recess, plus the time it takes you to get to your desk 
and sit quietly.” 

Use consequences only when a class activity cannot 
proceed or when the student’s behavior is directly 
interfering with another student—otherwise ignore 
the disruptive behavior. 

For a student in kindergarten or first grade, redi-
rection may be more appropriate than time owed. 
Redirection involves gently leading the student to 
an alternative activity without saying anything or 
making eye contact. For example, if the student is 
bothering others in the science center, you simply 
guide him back to his seat without saying a word.

c. If other students give the target student attention 
when he is disruptive (they try to get him to stop 
making an annoying noise, for example), gently cor-
rect them. “Shereen and Tim, Zeke can take care of 
himself and cooperate when he is ready. It would be 
best to let him work it out on his own.”

2. Use reinforcement to encourage 
appropriate behavior. 

a. Frequent praise and attention are at the core of this 
plan. The student must see that he receives more fre-
quent and more satisfying attention when he behaves 
cooperatively than when he is disruptive. Thus, when-
ever the student is not acting disruptive or otherwise 
misbehaving, make an effort to praise and spend time 
with him. “Zeke, you have been very positive and 
cooperative this entire morning. May I join you for 
lunch today?” 

With a student in middle or junior high school, give 
this sort of attention privately, not as a public state-
ment. For example, call the student at home to tell 
him how well he is doing. 

b. You may also wish to use intermittent rewards to  
acknowledge the student’s success. Occasional un-
expected rewards can motivate the student to dem-
onstrate responsible behavior more often. Provide a 
reward when the student has had a particularly good 
period of cooperation. 

Appropriate rewards include commenting on the stu-
dent’s progress to another adult when the student can 
overhear, asking the student to help you organize a 
learning center, and giving the student the opportu-
nity to spend time with you after school. See Appen-
dix A for additional reinforcement ideas. 

Use intermittent rewards more frequently at the 
beginning of the intervention to encourage the stu-
dent, then less often as his behavior improves.
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3. Ensure at least a 3:1 ratio of positive  
to negative attention. 

a. Given that attention is a motivating force for this stu-
dent, be sure you are giving the student at least three 
times as much positive as negative attention. One way 
to do this is to monitor your interactions with the 
student at least one day a week. Some behavior man-
agement programs allow you to record interactions 
using a handheld electronic device. Or simply keep 
a card on a clipboard or in your pocket and record 
each interaction you have with the student as either 
positive or negative by writing a + (plus sign) or a – 
(minus sign) on the card. 

To determine whether an interaction is positive or 
negative, ask yourself whether the student was acting 
disruptive or otherwise misbehaving at the time the 
interaction occurred. Any interaction that stems from 
disruptive behavior is negative, while all interactions 
that occur when the student is meeting the classroom 
expectations are positive. Assigning time owed is a neg-
ative interaction, but praising the student for cooper-
ating is positive. Greeting the student as he enters the 
room and asking him if he has any questions during 
independent work are also considered positive interac-
tions. Ignoring the student’s disruptive behavior is not 
recorded at all because it is not an interaction.

b. If you find you are not giving the student at least three 
times as much positive as negative attention, try to 
increase the number of positive interactions. Some-
times prompts can help. For example, each time the 
student enters the classroom, say hello to him. When-
ever he is disruptive, try to find two things to praise 
after his behavior improves. Check the target student 
after every intercom announcement and, as soon as 
possible, praise some aspect of his behavior. You can 
also increase the ratio of positive to negative attention 
by ignoring more of the student’s disruptive behavior 
(i.e., using time owed less frequently). 

4. Increase the frequency of your visual 
supervision in the part of the room 
where the student spends time. 

Making the student aware of your increased watchful-
ness can often prompt more responsible behavior. If 
the student is behaving well, try to make eye contact. 
Nod your head and smile to let the student know that 
you see and are pleased with his cooperation. Increased 
scanning should also provide more opportunities to 
give the student attention for his positive behavior.

Plan C
Some students use disruptive acts as a way to obtain 
power over an adult or gain peer status. If your student 
routinely makes you angry or impresses other students 
with how bad or tough he is, the intervention must 
include strategies for both reducing the power gained 
through the misbehavior and increasing the power the 
student achieves through cooperation.

1. Respond consistently to the student’s 
inappropriate behavior. 

a. Calmly implement a consequence each and every 
time the student acts in a disruptive way. Before you 
start this procedure, you and the student must reach a 
clear understanding about what will occur whenever 
the student is disruptive so the consequence itself 
does not become a power issue. “Whenever you dis-
rupt class, the consequence will be . . . ” Unless the 
consequences have been systematically designed in 
this manner, they can contribute to a power conflict 
with the student. “You disrupted my class and made 
me angry, so what I will do to you is . . . ” 

b. Make an extensive list of the types of disruptive acts 
the student engages in and a list of corresponding 
responsible behaviors. Be very specific. Following are 
a few examples:

Disruptive Behavior Responsible Behavior

Talking to or touching 
other students or their 
materials when walking 
to the pencil sharpener 

Walking to the pencil 
sharpener while the 
teacher is presenting a 
lesson 

Blurting out without 
raising your hand 

Making drumming 
noises on your desk

Walking quietly to the 
pencil sharpener, sharp-
ening your pencil, then 
going immediately back 
to your seat

Waiting until the 
teacher-directed part of 
the lesson is over, then 
quietly going to the 
pencil sharpener

Raising your hand and 
waiting to be called on

 
Keeping your hands 
quiet during class 
discussions

Be sure the list captures all the disruptive acts the stu-
dent tends to engage in. Identifying all possibilities at 
the outset reduces the student’s need to experiment 
with various misbehaviors to find out how you’ll react. 
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implementing every time the student engages in a 
disruptive act. During your initial meeting with the 
student (see Step 5 in “Preparation and Implemen-
tation”), involve him in identifying an appropriate 
consequence. For example, have the student owe 
30 seconds off recess or another activity he values 
for each disruptive act. For a middle or junior high 
school student, you might assign five minutes owed 
off his lunch break or in lunchtime detention. 

Another possibility is assigning a short (less than 
five minutes) in-class timeout. Regardless of the con-
sequence chosen, the important point is to agree in 
advance what the consequence will be and to imple-
ment it without argument or negotiation when the 
student disrupts class. 

d. When the student acts disruptively, try not to get 
angry or show frustration—simply state the con-
sequence and resume teaching. If the student dis-
rupts five minutes later, again state the consequence 
(“Zeke, that is disruptive, so you owe 30 seconds”) 
and resume teaching. If you become emotional in 
response to his disruptions, you will be giving the stu-
dent exactly what he wants—power!

2. Identify a positive trait to use as a label for  
appropriate, nondisruptive behavior.

a. If the student is seeking power through his disruptive 
behavior, you need to label all positive alternatives to 
the disruptive behavior with a term that implies matu-
rity or power. The term cooperation is used in Plans A 
and B of this problem area. However, a student moti-
vated by power may not be motivated by the goal of 
cooperation. Think of a label that will give the student 
a sense of power through appropriate behavior—e.g., 
positive leadership, responsibility, or self-control.

b. Use the positive label to praise the student when he 
is participating in nondisruptive ways. “Zeke, you 
exhibited positive leadership today. You listened 
and participated well.” Also try to catch the student 
before he has a chance to misbehave and use the 
positive label to describe what he is doing. The idea 
is to acknowledge that the student has a great deal of 
power—but the power is positive. 

c. When discussing this plan during your initial meet-
ing with the student, be very direct about what a pow-
erful person he is and how you want to help him learn 

to channel that power in ways that will help him be 
increasingly successful in school. 

3. Put the student in a position of positive 
power within the school as a way to reduce 
his need to engage in power struggles. 

The goal is to channel the student’s misbehavior in 
productive directions. For example, if the student 
tends to misbehave in ways that make his classmates 
laugh, give him a three-minute opportunity to tell 
jokes to the class. This opportunity to use humor in 
positive ways should not be used immediately after 
the student has behaved inappropriately. If the stu-
dent wants this kind of attention, it should occur at a 
neutral time that has been scheduled in advance. Talk 
to the student beforehand about what types of jokes 
are appropriate. You could even have the student 
select a couple of jokes from a library book on humor 
and clear those jokes with you in advance.

If the student likes control and influence, he may 
experience a sense of positive leadership by tutoring a 
younger student. As in the previous example, be sure 
to clarify in advance how the student can be a positive 
influence on the younger student, not a negative or 
controlling influence.

Whatever the activity, it should not be contingent 
on the student’s positive behavior. If the student is 
scheduled to read to a kindergarten class on Tuesday 
afternoons, for example, he should be allowed to do 
so even if he had several disruptive incidents in the 
morning. When the activity is made contingent on his 
appropriate behavior, the activity itself can become 
part of the power struggle between the teacher and 
the student. The goal is to give the student a taste of 
positive power as frequently as possible, regardless of 
how often he has misbehaved. See Appendix B for 
additional jobs and responsibilities.

4. Use reinforcement to encourage 
appropriate behavior. 

a. Give the student increased praise and attention for 
behaving responsibly. See Plan A, Step 2.

b. Also praise the student for any examples of behavior 
that demonstrate a positive use of power. “Zeke, I 
noticed that in your group a couple of students had 
a disagreement. You made some suggestions that 
helped them compromise—what a great example of 
positive leadership.”
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Some students don’t know when they behave inappro-
priately. If your student doesn’t seem to realize when or 
how frequently he acts disruptive, the intervention must 
include some way of helping the student become more 
aware of his own behavior. 

1. (Optional) Use a video camera to record  
examples of disruptive and nondisruptive 
behaviors to serve as a basis for discussing 
the problem with the student. 

a. In some cases, the student or his parents/guardians 
may deny that a behavior problem exists. If so, a video 
recording of the behavior can verify the severity 
and frequency of the student’s disruptive acts. One 
potential difficulty is that the camera’s presence in the 
room may temporarily squelch the problem behavior. 
However, this occurrence will provide an opportu-
nity to show the student how he exhibits cooperative 
behavior. 

An audio recording may be less intrusive and there-
fore give a better idea of the typical nature of the 
student’s disruptive acts, although it may not yield as 
much information as a video recording.

b. Check with your administrator about school policy 
on videotaping, including whether parent/guardian 
permission is required to record the student. Let the 
administrator know that only you, the student, and 
possibly his parents/guardians will view or listen to 
the recording. When any necessary authorization has 
been obtained, arrange for someone (such as a para-
professional or the school counselor) to videotape the 
student’s behavior in the classroom. Have the person 
record examples of both appropriate and disruptive 
behavior. 

Explain to the class that the filming will help you figure 
out ways to improve your teaching. The camera angle 
should encompass many students so the target student 
is not aware that the camera is focused on him. 

c. You can use the footage of the appropriate behavior 
to show the student how well he can behave. Explain 
that he should behave like that all the time. Having 
the student watch his own behavior can help him 
develop a more positive self-image that includes suc-
cessful performance. 

2. Respond consistently to the student’s 
inappropriate behavior. 

a. During your initial meeting with the student (see Step 
5 in “Preparation and Implementation”), establish a 
nonembarrassing signal you can use to cue him when 
he is acting in a disruptive way. The signal should be 
fairly subtle—one that only the student will recog-
nize—to minimize the chance that his peers will tease 
him. Possibilities include waving your hand slightly, 
scratching your nose, or even just making direct eye 
contact and shaking your head. 

Let the student know that you may need to quietly 
say his name to gain his attention before you give the 
signal. Be prepared to use the signal frequently and 
for a fairly long time because the behavior may be, at 
least in part, an unconscious habit for the student. 

b. Whenever the student is acting disruptive, give him 
the signal. If the student does not cease the disruption 
when you give the signal, implement a consequence 
such as time owed. See Plan C, Step 1. The signal acts 
as a warning. If the student responds to the warning, 
there is no consequence. If he does not respond, a 
consequence is implemented immediately.

3. Implement a system for monitoring the  
frequency and duration of the student’s  
disruptive acts. 

a. Determine which components will be monitored—
frequency and/or duration—and who will record. 
If the disruptions last for long periods of time, you 
may wish to monitor the duration of each incident. 
Otherwise, a frequency count is generally sufficient. 
Because the point is for the student to become more 
aware of his own behavior, having him record his dis-
ruptive acts (self-monitor) will be more effective than 
if you record. However, if the student cannot or will 
not be accurate (or if he will be too embarrassed to 
self-monitor), you should record the behavior. 

If you record, remember that the idea is for the stu-
dent to be aware of each time he disrupts and to 
know that each incident is being recorded. Even 
when the student self-monitors, keep your own 
record approximately one day a week to verify the 
student’s accuracy. 
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SELF-MONITORING

Name:        Week of:     

Behavior to be counted: 

Directions:  Each time the teacher gives you the signal, circle a number on the form. If the teacher 
tells you to, write the time underneath the numbered box.

Monday

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

Tuesday

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

Wednesday

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

Thursday

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

Friday

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24

        Zeke Zammarelli                          9/22

Disrupting the class (Ms. Fang will signal me.)

Download
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b. If the student self-monitors, he can keep a form like 
the one shown in Figure 1 on his desk or in his note-
book. When the frequency is being monitored, tell 
the student that he should circle a number on the 
form each time he sees you give the signal. 

FIGURE 1.  Self-Monitoring Form

c. For duration monitoring, time how long it takes the 
student to stop his disruption after you give him the 
signal. Have the student write that time (in minutes) 
underneath or in place of the circled number. You can 
give the student the time information subtly by slip-
ping him a note. If the student stops the disruptive act 
when you give him the signal, the incident is recorded 
only for frequency, not duration. 

NOTE: When you monitor both frequency and 
duration, chart them separately because one may 
improve faster than the other.

d. Each day, meet with the student for a few minutes 
to review that day’s record. Have the student chart 
the information on a graph, or do it yourself. Talk 
with him about whether the day was better, worse, or 
about the same as previous days. If the day did not 
go well, encourage the student to talk about why. Ask 
him to identify what he could do the next day to help 
himself remember to cooperate more. If the student 
behaves inappropriately during the meeting, keep the 
interaction very short. Just let the student know that 
you are sure tomorrow will be a better day. 

4. Use reinforcement to encourage 
appropriate behavior. 

a. Give the student increased praise and attention for 
being cooperative. See Plan A, Step 2.

b. Also praise the student during the review meetings for 
accurate recording (if applicable) and willingness to 
look at his totals for the day. Even on a bad day, praise 
the student if he is willing to chart the data and discuss 
why it was a bad day. “Zeke, you are really handling 
this responsibly. Even though it was a rough day, you’re 
willing to talk to me about what you might do differ-
ently tomorrow. That’s a real sign you are growing up.” 

Regardless of how the day went, try to make the meet-
ings upbeat and encouraging—you want the student 
to look forward to the end-of-day review meetings. 

5. Encourage the student to use 
self-reinforcement. 

Whenever the student’s behavior has been good—he 
has recorded fewer disruptions than usual—prompt 
him to mentally reinforce himself. “Zeke, this has 
been a very successful morning. Silently tell your-
self that you can really cooperate.” Prompt the stu-
dent this way intermittently throughout the day and  
during the end-of-day review meetings.

Plan E
When a student’s disruptive behavior has become habitual 
or he does not seem to have a desire to reduce it, you may 
need to implement a system of external incentives (rewards 
and consequences) to motivate him to stop being acting 
disruptive and to start behaving more cooperatively. 

1. Respond consistently to the student’s 
inappropriate behavior. 

See Plan D, Step 2.

2. Implement a system for monitoring the  
frequency and duration of the student’s  
disruptive acts. 

See Plan D, Step 3.

3. Establish a structured system for reinforcing 
the appropriate behavior and providing a 
consequence for the disruptive behavior. 

a. With the student, create a list of reinforcers he can 
earn. Although you should have some suggestions in 
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mind, the system will be more effective if the student 
identifies most of the items or activities himself. See 
Appendix A for reinforcement ideas. 

b. Assign prices (in points) for each of the rewards on 
the list and have the student select the reward he 
would like to earn first.

The prices should be based on the instructional, per-
sonnel, and/or monetary costs of the items. Monetary 
cost is clear—the more expensive the item, the more 
points required to earn it. Instructional cost refers to 
the amount of instructional time lost or interfered 
with by a particular reward. An activity that causes 
the student to miss part of academic instruction 
should require more points than one the student can 
do on his own free time. Personnel cost involves the 
time required by you and/or other staff to fulfill the 
reinforcer. Having lunch with the principal would 
cost more points than spending five minutes of free 
time with a friend. 

c. Establish a response cost system in which the student 
begins each day with a certain number of points. This 
number should equal the average number of times 
the student disrupts per day, plus two. If the student 
disrupts the class an average of 13 times a day, for 
example, he begins the day with 15 points. 

Each time you have to signal the student that he is 
behaving in a disruptive way, he loses a point. The 
points remaining at the end of each day are applied 
toward the reinforcer the student is striving to earn. 

d. When the student has accumulated enough points to 
earn the reward he has chosen, he spends the points 
necessary and the system starts again. He selects 
another reward to earn and begins with zero points. 

If the student is immature and needs more frequent 
encouragement, consider letting him earn several less 
expensive rewards (five minutes of computer time 
after 20 points, for example) on the way to a bigger 
reward (such as pizza lunch with a friend and the 
principal for 200 points). The student receives the 
small rewards without spending points; they con-
tinue to accumulate toward the selected reward. 

e. A lottery system might be more effective with a pri-
mary student. The student begins each day with tick-
ets in a jar instead of points. A prize is written on each 
ticket—one ticket has a big prize, a couple have mod-
erate prizes, and most have small prizes. Each time the 
student is disrespectful, you remove one ticket from 
the jar—but neither you nor the student is allowed to 
see the prize written on it. At the end of each day, the 
student draws one ticket from those remaining in the 
jar and receives that prize.

f. When you are monitoring frequency, you need to 
determine a consequence for each incident of disrup-
tion that occurs after the student has lost all of his 
points (or tickets) for the day. For example, assign 
time owed off recess or lunchtime detention. If the 
student runs out of points (or tickets), implement 
the consequence for each subsequent disruptive act. 
However, the consequence should not involve taking 
away a previous day’s points. If the student can lose 
already-earned points, he might think, “I am losing so 
many points, why should I even bother to try?”

g. When you are monitoring duration, you need to 
establish a consequence for disruptions that last a long 
time. Time the length of every incident. If an inci-
dent is a very short outburst, count it as 30 seconds 
owed—even if the incident lasted only two seconds. 
For longer outburst, assign the number of minutes 
spent disrupting the class as time owed off recess. If 
you use this procedure, establish a way for the student 
to indicate to you that he is done acting disruptive 
and is ready to meet classroom expectations. This less-
ens the possibility that you will get busy with other 
students after you begin timing and fail to notice that 
the student has stopped acting disruptive. 

4. Use reinforcement to encourage 
appropriate behavior. 

a. Give the student increased praise and attention for 
being cooperative. See Plan A, Step 2.

b. Show interest and enthusiasm about how the student 
is doing on the system. “Zeke, you are really learning 
to cooperate. It is almost the end of the day and you 
still have 12 points. It won’t be long until you have 
saved up enough for that free homework pass.”
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The following steps are designed to help you develop and 
implement any intervention plan effectively, whether 
you use one of the model plans or create your own 
custom plan. The steps are suggestions—you do not need 
to follow them rigidly or in any particular order. Use 
your professional judgment and the knowledge of your 
particular situation to make them work for you.

1. Make sure you have enough information  
about the situation. 

a. If you think a minimal intervention like Plan A will 
be sufficient, you may already have enough informa-
tion to proceed. But if you need a more involved plan, 
you should consider collecting additional descriptive 
and/or objective information for a couple of days. 

b. You need to be able to explain what you mean when 
you say the student has “a problem with disrup-
tive behavior.” Anecdotal notes on actual incidents 
should provide enough detail to define the problem 
behavior clearly and completely. You can write your 
notes on a card or paper, in a word processing file, 
or—ideally—using behavior management software 
(or some combination of these methods). Be sure to 
file your notes carefully to protect confidentiality.

Throughout the day, occasionally make notes on 
specific instances when the student is disruptive. 
For each entry, briefly describe where and when the 
disruptive behavior occurred, what the student did 
or said, and any other relevant observations, such as 
what prompted the behavior or what was disruptive 
about it. You do not need to take notes every time the 
student is disruptive. The idea is to capture a range of 
examples so you will be able to describe the behavior 
thoroughly and completely. 

Also include notes on times when the student is 
cooperative. This will make it clear not only that you 
are aware of his disruptive behavior, but also that you 
recognize when he behaves appropriately. When you 
meet with the student, the positive examples will help 
you clarify how you want the student to behave. 

c. Also document how often the behavior occurs and/
or how long it lasts. A frequency count and duration 
information provide more objective measures of the 

problem and objective ways to monitor the student’s 
progress. Some behavior management programs 
allow you to track frequency using a handheld elec-
tronic device. Or you can use your anecdotal notes 
card to keep a frequency count—simply write a tally 
mark on the card each time the student is disruptive. 

You can code these tallies to discern whether the 
behavior occurs more frequently during certain 
times, subjects, or activities. Use an A or P to indicate 
that the incident happened in the morning or after-
noon, cluster the tallies by math or reading, or cluster 
by teacher-directed instruction or independent work, 
for example. 

d. If the student’s disruptions last a long time or waste 
a lot of class time, record the duration in addition to 
(or instead of ) the frequency count. Your computer 
or cell phone may have a timer application that is easy 
to set up and use. Or, to record the duration manu-
ally, mentally note the time when the student begins 
to act disruptive and the time when he stops. Write 
the difference (in number of minutes) next to or in 
place of the tally mark. At the end of the day, calculate 
the total number of minutes of disruptive behavior. 

e. If the student notices what you are doing and asks 
about it, be straightforward. Tell him that you are 
collecting information to see whether his disruptive 
behavior is a problem that needs work. 

Figure 2 shows anecdotal notes with a frequency 
count for a student’s disruptive behavior.  

Zeke’s Disruptive Behavior—9/10 

AAAAA AAAPP PPPPP PPPPP 

NOTES: 
8:40 (transition)—Zeke began pounding his hands on his 
desk. He was pretending he was playing a drum. 

10:00 (independent work)—Zeke was playing with a wad of 
paper and singing “Take Me Out to the Ball Game.” 

1:30 (cooperative group)—Zeke ridiculed Mica about a 
question she asked, then interrupted other groups to tell 
them about it. 

A = am
P = pm

FIGURE 2.  Anecdotal notes

f. Both frequency and duration are fairly easy to sum-
marize on a chart or graph. Use your computer to 
generate a chart, or create one manually. Seeing how 
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often and how long he acts disruptively may help the 
student and his parents/guardians better understand 
your concern. NOTE: Chart frequency and duration 
separately because one may improve faster than the 
other. For example, the number of incidents may stay 
about the same while the amount of time spent in dis-
ruptive behavior decreases dramatically.

g. Continue to collect this type of information and keep 
the charts up to date while you implement your plan 
so you can monitor whether the situation is getting 
worse, staying the same, or getting better. 

2. Identify a focus for the intervention and 
labels for referring to the appropriate 
and inappropriate behaviors. 

a. To be effective, the intervention must address more 
than just reducing the student’s disruptions. There 
must be concurrent emphasis on increasing a positive 
behavior or trait, such as cooperation or positive lead-
ership. Having a specific positive behavior in mind will 
make it easier for you to catch and reinforce the stu-
dent for behaving appropriately, and the positive focus 
will help you frame the situation more productively. 

If you say the student has “a problem with disruptive 
behavior,” you don’t really provide any useful informa-
tion and may put the student and his parents/guard-
ians on the defensive. However, when you explain 
that you want to help the student “learn to cooperate 
more,” you present an important, reasonable goal for 
the student to work toward and clearly identify what 
he needs to do to be successful. 

b. Specifying labels for the appropriate and inappropri-
ate behaviors—“cooperative” and “disruptive”—will 
help you use consistent vocabulary when discussing 
the situation with the student. If you sometimes tell 
the student he is “bothering others” and sometimes 
refer to the behavior as “acting disruptively,” he may 
not realize you are talking about the same thing. 

3. Determine when and how to include  
the parents/guardians. 

a. Although it is not necessary to contact the student’s 
parents/guardians if the problem has just begun and 
is not interfering with the student’s academic and 
social progress, you might want to take advantage of 
any scheduled activities (conferences, weekly notes 
home) to let them know of your concern. 

b. If the problem behavior continues for more than a 
week, discuss it with the student’s parents/guardians. 
Share with them any information you have collected 
(anecdotal notes, frequency count, duration) and 
explain why you are concerned. Focus in particular 
on how the behavior is hindering the student aca-
demically or socially. For example, you might say the 
student is disrupting the class so frequently that other 
students have trouble finishing their work. 

Ask the parents/guardians if they have any insight 
into the situation or have noticed similar behavior 
at home. Whether or not the parents/guardians per-
ceive a problem, explain that you want to help the 
student “learn to cooperate more” and invite them 
to join you for an initial meeting with the student to 
develop a plan. If the parents/guardians are unable or 
unwilling to participate, let them know you will keep 
them informed of the student’s progress. 

c. If the parents/guardians have been involved in any 
way, give them updates at least once a week while the 
plan is being implemented. 

4. Construct a preliminary plan.

Decide whether you can use one of the model plans or 
if you need to create a custom plan using components 
from various plans and your own ideas. Although you 
will invite and encourage the student to help develop 
the plan during the initial meeting (see Step 5), 
having a proposed plan in mind before you meet can 
alleviate frustration and wasted time if the student is 
unwilling or unable to participate. 

NOTE: Some suggested strategies may not be appro-
priate to discuss with the student.

5. Prepare for, then conduct an initial meeting  
about the situation. 

a. Schedule a meeting to discuss your concerns with the 
student, his parents/guardians, and anyone else who 
will be involved in the plan, such as the school coun-
selor. If the parents/guardians are unable or unwilling 
to attend, invite another adult who works with the 
student (a mentor, foster grandparent, or counselor, 
for example). Although the specifics of the meeting 
will vary depending on the age of the student and the 
severity of the problem, consider these general guide-
lines when scheduling the meeting.
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• Meet at a neutral time (i.e., not immediately after 
a problem has occurred), when emotions are less 
likely to hamper communication. In general, a 
day’s notice is appropriate. However, a primary-
age student may worry excessively or forget what 
the meeting is about if it is scheduled more than 
an hour before it takes place. 

• Make the meeting appropriately private. For a 
primary student with a mild problem, you might 
meet in the classroom while the other students are 
working independently. However, for a middle or 
junior high school student, you will need a more 
private place, such as the counselor’s office.

• Schedule the meeting for a time and place where 
you won’t be interrupted. 

• If the parents/guardians will be participating, 
they, not you, should tell the student about the 
meeting.

b. Using the information you have collected, prepare 
thorough descriptions of the inappropriate behavior 
and the positive behavior or trait the student will be 
working on. The more specific you are and the more 
concrete examples you have, the easier it will be for 
you to clarify (and for the student to understand) 
your expectations. Be sure to consider the student’s 
behavior in all relevant activities, such as independent 
work, teacher-directed instruction, unstructured 
class times, recess, and lunch. 

c. Conduct the meeting in an atmosphere of collabo-
ration. The following agenda is one way you might 
structure the meeting. 

• Share your concerns about the student’s behav-
ior. Briefly describe the problem behavior and, 
when appropriate, show the student a chart of the 
frequency and duration of his disruptive behav-
ior. Then explain why you consider the disruptive 
behavior a problem. You might tell the student that 
his behavior is interfering with his own learning 
and the learning of the other students in the class. 

• Discuss how you can work together to improve 
the situation. Tell the student that you would like 
to help him “learn to cooperate more.” Describe 
your preliminary plan, as appropriate. Invite the 
student to give you input on the various aspects 
of the plan and together work out any necessary 
details, such as the signal and the self-monitoring 

procedure. You may have to brainstorm differ-
ent possibilities if the student is uncomfortable 
with the plan. Incorporating any of the student’s 
suggestions that strengthen the plan is likely to 
increase his sense of ownership in and commit-
ment to it. 

• Make sure the student knows what you mean by 
appropriate and inappropriate behavior. Use the 
descriptions you have prepared to define and clar-
ify the problem behavior and the positive (desired) 
behavior as specifically and thoroughly as you can. 
To ensure that you and the student are in agree-
ment about the expectations, present hypothetical 
scenarios and have him identify whether each is an 
example of cooperative or disruptive behavior. Or 
describe a situation that actually occurred and ask 
him how he could demonstrate more cooperative 
behavior in that situation. 

• Conclude the meeting. Always end the meeting 
with words of encouragement. Let the student 
know you are confident he can be successful. Be sure 
to reinforce him for participating in the meeting. 

6. Give the student regular, ongoing feedback  
about his behavior. 

Meet with the student periodically to discuss his 
progress. In most cases, three to five minutes once 
a week should suffice. (NOTE: Plans D and E sug-
gest daily meetings.) Review any information that 
has been collected and discuss whether or not the 
situation is improving. As much as possible, focus on 
the student’s improvements; however, also address 
any new or continuing problems. As the situation 
improves, fade the meetings to once a week, once 
every other week, and then to once a month. 

7. Evaluate the situation and the plan. 

Implement the plan for at least two weeks before 
deciding whether to change plans, cease the interven-
tion, or continue, modify, or fade the plan you are 
using. Base your decision on the objective informa-
tion you’ve collected and/or your and the student’s 
subjective perceptions (and possibly those of the 
parents/guardians as well). Generally, if the student’s 
behavior is clearly improving, stick with what you are 
doing. If the situation has remained the same or wors-
ened, some kind of change will be necessary. Always 
discuss any changes to the plan with the student first. 
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Other problems that may be a 
closer match to your concern: 

• Aggression—Verbal 
or Physical

• Blurting Out/Not 
Raising Hand

• Bothering/
Tormenting Others

• Chaos/Classroom 
Out of Control

• Disruptive Behavior—
Moderate

• Noncompliance
• Out of Seat
• Physically Dangerous 

Behavior
• Self-Control Issues
• Swearing/Obscene 

Language
• Tantruming

D I SRU P T I V E 
B E H AV I O R—
SE V E R E

The student’s behavior is so disruptive that you can-
not teach and the other students cannot learn. Your 
goal is to establish smooth procedures for removing 
the student from the classroom when severe disrup-
tions occur, and for later transitioning the student 
back into the classroom.

Note that this intervention is designed for highly disruptive behavior (for 
example, the student screams, tips over desks, or engages in direct defiance), not 
physically dangerous behavior. See Physically Dangerous Behavior for specific 
information on that problem. 

The following material is adapted and condensed with permission from “Inter-
vention H: Managing Severely Disruptive Behavior,” which appears in Interven-
tions: Evidence-based behavioral strategies for individual students (2nd ed., 2008) 
by R. S. Sprick and M. Garrison, Pacific Northwest Publishing.

For more information about designing a comprehensive intervention plan to 
address the student’s underlying problem, see the resources listed at the end of 
this problem.

Intervention Steps
Keep in mind that these suggestions provide an immediate but temporary 
solution to what may be a fairly pervasive problem. Therefore, they should be 
implemented in conjunction with a proactive intervention plan that has been 
specifically designed to help the student learn more appropriate behaviors. 

1. Set up a record-keeping and monitoring system.

From the onset of the problem, situations involving major or severe mis-
behavior should be recorded. Include the following information:

• Date and time of day the incident occurred
• Location of the incident
• Adults who were supervising at the time of the incident
• Events that occurred prior to the incident
• A detailed description of the student’s behavior during the incident, 

including the duration of the episode and the student’s specific behavior
• Actions taken by staff
• Consequences implemented (if any)
• Actions taken to minimize future occurrences
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EXTREME BEHAVIOR LOG

Student:          Grade/Class:        Teacher:             

Code Red:  Record all incidents of physically dangerous or highly disruptive behavior.

Date
Start 
Time

Stop 
Time

Total 
Duration Intensity Anecdotal Notes

Intensity Key: 1  =  Refuses to comply  or participate 2  =  Verbally abusive or shouting  3  =  Physically violent

          Cynthia B.                 5th   Mr. Carmody

10/15  9:15  9:35  15 min   Med.  Refused to join group--wandered  
                                             around room, poking & taunting  
                                             other students. When I asked her    
                                             to sit down, she yelled, “I don’t  
                                             have to do nothing you say.”
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Record every incident in an anecdotal log as soon as 
possible. Your detailed information will be invaluable 
when working with your building administrator and 
communicating with the student and parents/guard-
ians. When the log is used over a period of time and 
several disruptions from a student are recorded, a 
summary of the information can help determine the 
severity of the problem and whether the procedures 
you are using are helping the student improve. Figure 
1 shows an Extreme Behavior Log, which can be used 
to create a detailed anecdotal record of any incidents 
that involve severely disruptive, physically dangerous, 
or threatening events.

FIGURE 1.  Extreme Behavior Log

2. Contact the parents/guardians.

Parents/guardians must be involved whenever an 
incident of seriously disruptive behavior occurs. Ini-
tially, you should contact the student’s parents/guard-
ians just to let them know there has been a problem. 
Eventually, you should hold a conference to begin the 
process of collaborative problem solving. Parents/
guardians can provide valuable input as you and other 
staff members determine how to help the student. 
Depending on the severity of the situation, assistance 
may include bringing in representatives from other 
social agencies to develop a comprehensive plan.

When working with parents/guardians, you and 
others involved in the plan need to make profes-
sional judgments to determine how involved the 
parents/guardians will be in any plan to assist the 
student at school. You can avoid adversarial stances 
by letting parents/guardians know that you are com-
mitted to helping the student learn more successful 

behavior. Parents/guardians should not be asked to 
take full responsibility for problems that occur at 
school. Parents/guardians of students with severe 
misbehavior problems often do not know what to 
do at home, much less how to get the student to 
behave while at school. 

Instead, work proactively with parents/guardians to 
develop ways to encourage and support appropriate 
behavior both at school and at home while teaching 
the student to avoid inappropriate behavior.

3. Identify positive student behavior, minor 
mis behavior, and severe misbehavior.

To increase consistency in handling challenging stu-
dents, develop a list of appropriate behaviors, mild 
misbehaviors, and severely disruptive misbehaviors, 
using these guidelines:

• Appropriate behavior reflects student 
responsibility, including special strengths and 
abilities (e.g., completes work, stays on task, etc.).

• Mild misbehavior annoys but does not prevent 
the teacher from teaching (e.g., taps pencil, makes 
disgusting noises, tears up papers, etc.).

• Severely disruptive behavior prevents the teacher 
from conducting a lesson and interferes with the 
learning of others (e.g., yells obscenities, will not 
stop arguing, overtly defiant, etc.).

4. Using the list of misbehaviors, categorize 
each one as either minor or severe. 

It is sometimes difficult to view mild misbehavior as 
minor. However, if severe misbehavior receives the 
same response as minor misbehavior, students soon 
learn that severe misbehavior is no big deal. If con-
sequences for making annoying noises are the same 
as those for overt defiance, the student learns that 
acting defiant is no more severe than making annoy-
ing noises. Work to categorize each of the student’s 
misbehaviors, keeping in mind that the fewer the 
types of behavior placed in the severe category, the 
easier it will be to communicate to the student and 
parents/guardians that severe misbehavior will not be 
tolerated in the school setting. Lumping minor mis-
behavior in the same category as the severely disrup-
tive behaviors waters down that message.
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Together with the building administrator, counselor, 
and other appropriate staff, clarify exactly which 
behaviors require that the student be removed from 
the classroom (see Step 7). 

5. Establish procedures to focus on appropriate 
student behaviors and strengths.

A student who has severe behavior problems often 
does not receive enough attention or recognition for 
appropriate behavior. Because the student usurps so 
much time and energy when misbehaving, it can be 
difficult to give him more attention when he is being 
responsible. Unfortunately, this results in the student 
learning again and again that adult attention is guar-
anteed during misbehavior and highly unlikely during 
appropriate behavior. Thus, misbehavior increases 
and responsible behavior decreases.

Once you generate the list of the student’s strengths 
and responsible behaviors, try to focus more atten-
tion on the things he does well. Brainstorm a list of 
ways to focus attention on the student’s appropriate 
behavior.

6. Arrange in-class consequences for  
minor mis behavior.

Refer to your list of minor misbehaviors and deter-
mine how you should respond to each one. Possible 
consequences for minor misbehavior include ignor-
ing, verbal correction, and time owed, for example. 

7. Arrange out-of-class consequences for  
severe misbehavior.

Refer to your list of severe misbehaviors and deter-
mine how you should respond to each one (see exam-
ple shown in Figure 2).

a. Develop procedures to ensure that no one is in a 
physically dangerous situation.

b. Prepare yourself for this possibility by reviewing 
Physically Dangerous Behavior. 

c. Determine how you will respond to the student who 
is engaging in severe misbehavior. When the student 
is out of control, or beginning to escalate into out-of-
control behavior, calmly tell him to stop and think, 
then direct him to do something else. “Dakota, you 
need to stop and think about what you are doing. 
Then begin work on your assignment.” 

If the student does not stop the misbehavior, imme-
diately summon help and direct the attention of the 
other students elsewhere.

d. Establish an out-of-the-room location where the 
student can be sent if severely disruptive behavior 
occurs. When a student engages in severe misbehav-
ior that is not physically dangerous, an out-of-class 
consequence is often necessary but still not desirable. 
The student must not be allowed to detract unduly 
from the activities and education of other students. 

FIGURE 2.  Severe Behavior Response Chart

 Severe Misbehavior  Actions to Take

Yells obscenities • Intervene early, and assess the safety of everyone in the room.
• Use “stop, think, redirect.” (Tell the student to 

stop and think, then give her a direction.)
• If necessary, call the office for an out-of-class timeout.

Will not stop arguing • Intervene early, and assess the safety of everyone in the room.
• Use “stop, think, redirect.” (Tell the student that if she wishes 

to discuss the issue, she can talk to you during recess.)
• Ignore subsequent arguing unless the student is loud or persistent.
• If necessary, call the office for an out-of-class timeout.

Overtly defies the teacher by 
refusing to comply

• Intervene early, and assess the safety of everyone in the room.
• Restate the direction the student refused to comply with.
• If the student refuses again, call the office for an out-of-class timeout.
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On the other hand, removal of the disruptive student 
may increase the frequency of the severe misbehavior.

If an out-of-class consequence is required, carefully 
follow the remaining steps to ensure that improve-
ment occurs. Remember that getting the student out 
of the classroom is a temporary measure that will not 
solve the problem in and of itself. When selecting a 
location for an out-of-class consequence, carefully 
weigh the following three criteria:

• The location should be supervised. Unsupervised 
locations increase the risk of the student leav-
ing the building, destroying property, or hurting 
himself.

• The location should be dull. A busy environment 
may provide a place that is more interesting to the 
student than the classroom.

• The location should allow a carefully orchestrated 
transition back into the classroom. Before the stu-
dent returns, someone needs to help him identify 
what he did that was inappropriate and what he 
might do differently in the future.

Following are some common out-of-class conse-
quences  together with a brief consideration of each 
one’s advantages and disadvantages. 

Send the student to the hallway.  Moving a disrup-
tive student into the hallway is a weak option because 
the student is unsupervised. While he is out in the 
hall, who is responsible for the student? What are 
the liability issues if he runs away, is injured, or hurts 
another student?

Hallways are also not boring enough. If other students 
are in the hallway, the misbehaving student is on dis-
play. As a result, the student may be teased or ostra-
cized, or he may be able to set himself up as a negative 
hero—“Look how bad I am. I got sent to the hallway.”

Finally, if you place a student who has engaged in 
severe misbehavior in the hallway, you will need to 
transition him back into the classroom. If the mis-
behavior is upsetting, it may be very difficult to ask 
the student calmly to clarify what he did and to iden-
tify how he might behave differently in the future.

Send the student home.  At first glance, sending the 
student home may seem like a logical consequence 

and the best possible option when he engages in 
severe misbehavior. In an ideal situation, a parent/
guardian is contacted and immediately comes to the 
school to pick up the student. The student is taken 
directly home and not allowed to watch TV, listen to 
music, read, draw, or play. The child is bored. Later 
that evening, the parents/guardians and child have a 
serious conversation about the importance of school. 
The parents/guardians let the child know the conse-
quences for this and future problems. The child learns 
that his parents/guardians are deeply disappointed.

Unfortunately, when a child has serious behavior 
problems, this scenario may be far from reality. It may 
not be possible to reach a parent/guardian imme-
diately. Some parents/guardians will not or cannot 
supervise a student who has been sent home, and 
often students who are sent home are allowed to do 
something they prefer, like playing a video game or 
watching TV, instead of schoolwork. Some parents/
guardians will sympathize with the child and talk 
about “those blankety-blank teachers and that prin-
cipal—she doesn’t know what she’s doing.” Other 
children may be physically abused as a punishment 
for their misbehavior.

Send the student to the office. The office meets the 
criterion of adequate supervision, but it is hardly a 
dull place. The office may be the most stimulating 
environment in the whole school. The student may 
thoroughly enjoy watching the secretary work, lis-
tening to the intercom, greeting the copy machine 
technician, and so on. These issues can sometimes be 
circumvented if you can create a relatively quiet space. 
For example, it may be possible to position a study 
carrel in the quietest corner of the office so that the 
student is visually shielded from high-traffic areas.

Send the student to another classroom.  Another 
classroom may serve as an out-of-class placement. 
This choice is an option if the alternative classroom 
is populated with mature students who are not easily 
distracted and will ignore the student. If this option 
is selected, you must make arrangements in advance 
with another classroom teacher. The cooperating 
classroom teacher should tell his or her students that 
another student may join their class once in a while. If 
this occurs, their job will be simply to provide a quiet 
space. The class is expected to ignore the student and 
continue working. The teacher should explain that 
sometimes people need a place to get away and think. 
They will be helping others by providing such a space.
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If the student engages in severe misbehavior, she 
is escorted to the alternative classroom and takes 
a preassigned seat in an unobtrusive location. The 
other classroom teacher should continue teaching 
without interruption. This option is not intended to 
embarrass the student who has engaged in a severe 
misbehavior, so avoid sending an older student to a 
classroom of very young children.

Use a timeout room or in-school suspension.   
Timeout rooms can work very well if a school has 
the space as well as personnel to supervise the room. 
A timeout room is generally supervised by a trained 
assistant who does not interact with the student until 
she is ready to transition back into the classroom.

8. Establish a plan for receiving adult  
assistance immediately.

This plan should include a list of staff members who 
can go quickly to the classroom and escort the stu-
dent to the appropriate location. The first person 
might be the principal. If the principal is out of the 
building, the next person might be the counselor. If 
the counselor is unavailable, it might be the teacher in 
the room next door—a member of the office staff can 
cover her classroom while she assists you. Each staff 
member should be trained to get the student’s atten-
tion calmly and tell him that they will go together 
to the out-of-class placement. If the student fails to 
comply, the staff member should quietly ask the stu-
dent if he will need assistance. If the student fails to 
respond or comply, a gentle physical prompt, such as 
taking the student by the arm, can be attempted if 
school and board policy permit. If the student does 
not respond appropriately, only three options remain:

• The student can be physically removed if  
the staff member is large enough and the 
student is small enough.

• Another adult can be called for assistance  
to remove the student physically.

• The other students can be removed from  
the room.

If any of these options are considered, staff should 
carefully study Physically Dangerous Behavior and 
their school and board policies to develop contin-
gency plans. 

9. Develop procedures for transitioning 
the student back into the classroom.

How long should the student stay in the out-of-
class placement? While the student is in the out-of-
class placement, he should be directed to wait quietly. 
The length of time he will spend in the alternative 
setting should be predetermined. For example, from 
the time the student is calm, he may owe a certain 
number of minutes. Or, if the infraction occurs in 
the early morning, he may need to wait in the out-
of-class placement until the end of morning recess. If 
the severe misbehavior occurs after morning recess, 
he may need to eat his lunch in the out-of-class place-
ment and remain there until lunch recess is over.

How will the student be returned to his classroom? 
Determine who will discuss the severe misbehavior 
with the student and escort him back to class. At the 
designated time, the student should discuss with an 
adult what happened and how he can avoid future 
outbursts. The student should write this down if he 
has sufficient writing skills. If not, the adult should 
transcribe what happened and what the student can 
do differently in the future.

The student may also be required to fill out a Behav-
ior Improvement Form, as shown in Figure 3. If 
time permits, the adult might role-play the problem 
situation and have the student act out appropriate 
responses. When the student reenters the classroom, 
he should give the teacher the written notes or the 
Behavior Improvement Form. The teacher should 
quietly acknowledge the student’s return and act as 
though they were starting a new day.

10. Determine who will meet with the student  
to discuss the temporary plan.

Determine who will discuss the plan with the stu-
dent, who should be present, and when the discussion 
will take place. In most cases, the parents/guardians 
should be invited. The classroom teacher and at least 
one other staff member should be present.

The conference should be scheduled at a neutral time, 
not immediately following a disruptive incident. All 
parties need to be able to discuss problems and plans 
calmly. The conference should provide the student 
with the sense that she can be successful and that the 
plan will help her improve.
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BEHAVIOR IMPROVEMENT FORM

Name:   Grade/Class:   

Teacher:   Period/Time:  

1. What was your behavior?

2. What could you do diff erently?

3. Will you be able to do that?

          Jayson F.                           3rd

          Ms. Lorca                                  10:30

I was drawing a picture on my notebook cover when Ms. Lorca 
told me I should be working on my math problems. That made 
me mad, so I yelled that I didn’t have to do math. I threw my 
math book on the floor and yelled about hating math and Ms. 
Lorca. I tried to run away from Mr. Green when he came to 
take me to the timeout room.

When I feel like I am getting mad, I will count to 10 and take 
deep breaths like I’ve been practicing with Mrs. Gunderson. I will 
not say anything unless I am calm enough to do it without yelling. 
If I stay mad, I will give the signal that I need a timeout, and Ms. 
Lorca will let me go sit in the beanbag chair.

Yes, I will practice the Staying Cool steps so I will remember 
them the next time I get mad.
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FIGURE 3. Behavior Improvement Form

11. Meet with the student to discuss the  
temporary plan.

Discuss the problem with the student. Calmly explain 
that everyone would like to help him be successful in 
the classroom. Review the student’s strengths and pos-
itive behavior. Then have the student assist in describ-
ing the problem. During the discussion, gently try to 
help the student take ownership of the misbehavior.

12. Develop a plan for helping the student 
learn to be more responsible. 

At some point after you’ve dealt with the severely 
disruptive behavior, attempt to determine any likely 
causes of the disruptive behavior and establish a pro-
active intervention plan (or plans) to address the less 
severe misbehaviors the student exhibits within the 
classroom. 

For example, if you believe the student’s problem 
behavior stems in any way from academic issues—
perhaps the student is frustrated and disruptive 
because she cannot do academic tasks—concurrent 
efforts must be made to ensure her academic success 
(see Academic Deficits, Determining). 

Additional Resources
Depending on the severity and complexity of the stu-
dent’s behavior, the information provided in this chap-
ter may not be detailed enough. The following books 
deal with severe misbehavior in a more comprehensive 
fashion. You may also wish to check with your school or 
district administration to see what resources may already 
be available and what policies apply to such situations. 

Colvin, G. (2004). Managing the cycle of acting-out 
behavior in the classroom. Eugene, OR: Behavior 
Associates.

Kauffman, J. M., Pullen, P. L., Mostert, M. P., & Trent, S. 
C. (2011). Managing classroom behavior: A reflective 
case-based approach (5th ed.). Upper Saddle River, 
NJ: Pearson.

Kerr, M. M., & Nelson, C. M. (2009). Strategies for 
addressing behavior problems in the classroom (6th 
ed.). Upper Saddle River, NJ: Prentice Hall. 

Morgan, D. P., & Jenson, W. R. (1990). Teaching behav-
iorally disordered students: Preferred practices. Upper 
Saddle River, NJ: Prentice Hall. 

Rhode, G., Jenson, W. R., & Reavis, H. K. (2010). The 
Tough Kid book: Practical classroom management 
strategies (2nd ed.). Eugene, OR: Pacific Northwest 
Publishing. 

Sprick, R., & Garrison, M. (2008). Interventions: 
Evidence-based behavioral strategies for individual 
students (2nd ed.). Eugene, OR: Pacific Northwest 
Publishing.

Walker, H. M. (1995). The acting-out child: Coping with 
classroom disruption (2nd ed.). Longmont, CO: 
Sopris West. 

4_Disrupt-to-Lying.indd   301 10/19/16   8:09 AM


