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1.To help you continue to build a framework for thinking about

“defensible differentiation” as you teach. 

2.To analyze examples of differentiation—in print and in

action—to see how key principles of differentiation 

play out.

3.  To give you a chance to share ideas, and ask 

questions that are important for your thinking

and practice.



Let’s get organized!

Find three 
new folks 
who don’t 

usually work 
with you!



• A brief look at what differentiation is (or should be)

• An exploration of the key principles and practices that should guide

differentiation—so you can run a “status check” on your

understanding and implementation of differentiation
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Please follow these steps designed to help you reflect on, share, 
and extend your understanding of differentiation:

1.  Jot down your current best understanding of what differentiation is.  Assume 
you’re explaining it to a new teacher who has little acquaintance with 
differentiation.

2. When prompted, if you don’t know everyone at your table, please introduce 
yourselves briefly.

3. Share your definitions among a group of about 4 at your table.  Please ask one
another questions that will help “unpack” a fuller sense of a person’s
ideas.

4. Use the graphic on the screen to talk about shared understandings and 
common misunderstandings you encounter about differentiation in your 
work.





At its most basic level, 

differentiating instruction 

means “shaking up” what 

goes on in the classroom

so that students have

multiple options for

taking in information,

making sense of ideas,

and expressing

what they learn.







“When I think of differentiation, I think of an

Apple iPhone—no matter what you’re

trying to accomplish, ‘There’s an app for

that.’

I think of DI from the perspective of finding

appropriate resources to meet a learner’s

needs.  No matter where they are 

developmentally, there are resources,

strategies and best practices to get them

what they need.

That’s what the iPhone commercials remind me

of—and I love them for their resourcefulness!”

Amy Sherwin

A teacher in Michigan

There’s an App

for that!



"DIFFERENTIATION is not an instructional 
strategy, a collection of strategies, or a teaching 
model. It’s a way of thinking about teaching 
and learning that advocates beginning where 
individuals are rather than with a prescribed 
plan of action that ignores student variance."

Carol Tomlinson (2014) The Differentiated Classroom (2nd. Ed.)
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Differentiation is

a sequence of common sense decisions

made by teachers

with a student-first orientation

Adam Hoppe, 2010



Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment
for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



Environment Curriculum

AssessmentInstruction
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THE HALLMARK OF EFFECTIVE TEACHING

Environment, Curriculum, Assessment, Instruction & Leadership/Management Working Together



Differentiation asks us to:

Create an environment that invites learning,

Know with clarity the learning destination,

Check regularly to see where students are in regard to the destination,

Adapt instruction to ensure steady progress for each learner,

Establish routines that balance structure and flexibility to allow attention
to varied learner needs.



How are these ideas

about differentiation

similar to the definitions you

wrote about?  

To the ones you discussed at your

table?

To the ones used in your school?

How are they different?  Would it make any difference in practice in

your school if the majority of teachers operated from this perspective

on differentiation?  Please talk with an elbow partner or two.



1. Differentiation is rooted in a philosophy of teaching and learning that, itself, is rooted in current
understanding of effective teaching and learning.

2.  It’s important to have a common definition of differentiation and shared descriptors of what its
elements look like in action.

2.  Be sure to emphasize the interconnectedness of all of the classroom elements.  (Differentiation isn’t
an extra.  It’s part of the core of effective teaching and learning.)



Differentiation and RtI: Some Shared Goals

Key Goals of RtI Key Goals of Differentiation
To ensure that all students receive high quality 
instruction

To ensure that all students engage with high quality 
curriculum and insruction

To ensure that students with learning difficulties don’t 
fall behind and fall through the cracks

To ensure that all students move forward as vigorously as 
possible from their entry points

To use assessment consistently to understand student 
progress in order to inform instruction

To use assessment consistently to understand student 
progress in order to inform instruction and learning

To avoid labeling and inequities associated with labeling To avoid labeling and provide equity of access to 
excellent learning opportunities for all students

To differentiate for all students based on their readiness 
needs, with particular attention to struggling learners

To differentiate instruction for all students with attention 
to readiness, interest, and learning profile

Assumes that most students can make strong progress in 
the general ed classroom with appropriate differentiation 
and support

Assumes that most students can make strong progress in 
the general ed classroom with appropriate differentiation 
and support

Assumes support from specialists in planning & teaching Assumes support from specialists in planning & teaching



Differentiation for all students

More intense small group differentiation

Still more intense differentiation, often 1-to-1







Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment

for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



https://www.teachingchannel.org/videos/meet-dorina-sackman-2014-ntoy-finalist

https://www.teachingchannel.org/videos/meet-dorina-sackman-2014-ntoy-finalist


What the Teacher Does Why it Matters Translation into other 

Classrooms

Thinking about the Video



Affirmation of student worth & capacity
High standards/high support
Hard work
I believe in  you and intend you to succeed
Teacher acceptance of responsibility for

student success
Teacher as model of learning and quality work
Learn to believe in both self and peers
Encouragement everywhere
Contagious enthusiasm
Pleasure in working with each student
I won’t give up on them

Some Sackman Principles 
& Practices

to Foster Student Success



Growth Mindset Message

1.Your effort predicts your success.
2. If you work hard and smart, you will grow in

the required knowledge understanding, & skill.
3. If you continue that pattern there is no reason 

you can’t achieve & even exceed those goals.
4. The way we work in this 

class will help you see the 
link between your effort &
your success.

5. I believe in you and will 
work with you to support
your success.



To develop a growth mindset, a student 
has to work consistently in his/her
Zone of Proximal Development.

“Moderate Challenge”



With a growth mindset, we ask 
ourselves questions such those 
Jaime Escalante asked himself 
when helping his inner-city 
Hispanic students pass college-
level calculus: “How can I teach 
them?” not “Can I teach 
them?” and “How will they 
learn best?” not “Can they 
learn?” 

Hoopes, Kyle (6-29-15). Connected Principals Blog, http://connectedprincipals.com/archives/11700

http://connectedprincipals.com/archives/11700


“You can’t get where you’re going

without being where you are…”

Graff, Lisa (2014). Absolutely Almost.  New York:  Penguin. 



MINDSET CONNECTIONS COMMUNITY



Teacher-Student Connections Bridge the Risk of Learning



Teachers discover that they need to 
develop and maintain personal relationships 
with the students they teach -- because for 
most students, meaningful interaction with a 
teacher is a precursor to academic learning.

Huberman, 1983 in

The New Meaning of Educational Change

(3rd Edition) by Michael Fullan

2001, New York:  The Teachers College Press, p. 33



“An average student with a teacher whose teacher-

student interactions scored 1 standard deviation

below the mean in Emotional Support would, on average,

place in the 41
st

percentile in end-of-year tests.

The same student with a teacher whose interactions

scored 1 standard deviation above the mean in

emotional Support would, on average, place in the 

59
th

percentile in end-of-year tests.”

Allen, J., Gregory, A., Mikami, J, Hamre, B., & Pianta, R.  Predicting Adolescent Achievement with the CLASS-S 
Observation Tool.  A CASTL Research Brief.  University of Virginia, Curry School of Education
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MINDSET CONNECTIONS COMMUNITY



A Strategy for 

Students Who Have 

Difficulty

Answering

—for a Variety 

of Reasons…

http://tinyurl.com/zff57oh

http://tinyurl.com/zff57oh


Everyone brings something important to the success of the team…



Cris Lozon’s kindergarten students doing “monster math” “Best day ever!”



1.  A learning environment that is designed and nurtured to draw each student into learning is one of the most
powerful mechanisms we have for boosting student achievement.

2.  If we expect robust teaching and learning to take place in the absence of growth mindsets, we’ll be disappointed 
in outcomes nearly every time. 

3.  Teacher-student connections are drivers of good instruction—at all grade levels.
4.  We’d have much better achievement results if students functioned as teams of learners invested in growth of

all members of the team.



With your breakfast partnet, talk about:

The degree to which students in your school would say their teacher(s)  
has/have a growth vs. fixed mindset—and why they would say that,

Your own mindset and what is most challenging to you about working
from a growth mindset consistently,

Your own next steps with mindset, connections, and community.



Where do the 

students need

to be?

Where are the

students now?

What work and support 

will move each student 

forward?



•Engagement 

•Understanding

•Teaching Up

Curriculum

•Pre, Formative, 
Summative

•Aligned w/ KUDs

•Analyzed for 
Patterns 

Assessment

•Based on 
Assessment 
patterns

•Aligned with 
KUDs

•For Readiness, 
Interest, 
Learning Profile

Instruction

In an environment that invites learning and in the context flexible classroom routines



Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment
for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



QUALITY CURRICULUM:

THE SHORT VERSION

Engagement + Understanding

(sense & meaning) = Success





However we conceive it, every lesson plan should be, at its plan at its 

heart,  motivational plan. Young learners are motivated and engaged by a 

variety of conditions. Among those are:

novelty

cultural significance

personal relevance or passion

emotional connection

product focus

choice

the potential to make a contribution or

link with something greater than self

Tomlinson • 2003 • Fulfilling The Promise...









Planning a Focused Curriculum Means 
–At the Very Least—Clarity About 

What Students Should …

KNOW
– Facts

– Vocabulary

– Definitions• UNDERSTAND
– Principles/ 

generalizations

– Big ideas of the 
discipline

• BE ABLE TO DO
–Processes

–Skills



It is the teacher’s 
job to make explicit 

that which we 
hoped was implicit.



Analyze how particular elements of 

a story or drama interact (e.g., how 

setting shapes the characters or 

plot).

Grade 7 Literature

Unpack this Standard/Goal:  What Might its KUDs Be?

Identifying KUDs—Beginning with a Standard/Goal



Analyze how particular elements of a story or drama interact (e.g., how 
setting shapes the characters or plot).

Grade 7 Literature

Know
Elements of fiction (plot, setting, character, theme)
Analysis, evidence, interaction, supporting a position

Understand
Elements in our lives affect us and affect one another.

The people we associate with help shape us—and we help shape them.
Time of day, weather, where we are, the music we hear all impact our

mood, thoughts, and actions.
The “themes” of our lives that most strongly represent who we are and

what we stand for shape our thoughts, lives, and actions.
Authors use the elements of fiction in purposeful ways to guide readers’ thinking.
Stories are representations of life and in that way, act like our lives do.
Each element in a story shapes every other element in the story.

Do
Recognize the elements in a story.
Analyze how the elements interact—and why.
Provide evidence from the story to support 

their explanation.



TASKS:

Clear KUDs

Require careful thought

Focus on understanding

Problems to solve/Issues to address

Use key knowledge & skills to explore,

or extend understandings

Authentic

Require support, explanation, application,

evaluation, transfer

Criteria at or above “meets expectations”

Require metacognition, reflection, planning,

evaluation



Casey, the Bullies, and the Psychologist who Came to Visit



(At the conference in early December,) I was inspired to “teach up.”  

When I returned, I began working with my students to understand why challenge was 

important and how we could work together and independently to succeed with 

challenging work.  

My next step was to give everyone an advanced tasks with scaffolding starting in 

January. Last night's assignment was a character analysis looking at how a character 

changed traits over time, proving the traits in multiple ways, and determining the origin of 

the change. Then I held my breath.

This morning I saw a new level of effort and understanding from all of my 

students. We went over some growth opportunities, but all in all, it was 

a major success. My students are super motivated to live up to the 

challenge.  

Looking forward to the next “teaching up” assignment.

Shyla Acquarelli Grade 4 Teacher in California

Teaching Up:  One Teacher’s Attempt



1. “Teaching Up” lifts achievement for virtually all students.
2. Planning for engagement is fundamental to successful curriculum and instruction.
3. Clear KUDs are imperatives for planning solid Common Core curriculum, for formative assessment, for 

instruction that aligns with desired outcomes, AND for differentiation.
4. Understanding MUST be in the foreground of teaching and learning to ensure learning.
5. To accomplish the first four goals, teachers need support in learning to make dinner vs. serving ingredients.



With the idea of clear KUDS that support both knowledge & understanding? 

With the idea that clear KUDs provide the framework for differentiation?

What’s your next step in the process of developing and teaching from 
clear KUDs?

Please talk with a colleague you don’t already know well about these questions—or do a written reflection.



Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment
for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



An assessment functions as formative to the extent that 

evidence about student performance is elicited, interpreted, and

used by teachers, learners, or their peers to make decisions about

next steps in instruction that are likely to be better or better-

founded than the decisions they would have made in the absence 

of that evidence.

Formative Assessment: A Definition



Effective use of formative assessment builds growth mindsets, teacher-student connections, and community.



Formative assessment is 

the oil that greases the 

wheel of differentiation. 

(Davis Tran, Uva Student, 2015)



1. Make sure the formative assessment is tightly aligned with KUDs

2. Make the assessment a thoughtful dipstick—not an exhaustive “test”

3. Ensure that the assessment encourages thinking/understanding, as

the lessons that follow will.





Telling Time KUDs

• Know
– Vocabulary – analog, digital, clockwise; numbers 1-12, hour hand, minute hand, A.M., P.M.,   

60 minutes=1 hour, 30 minutes =1/2 hour

• Understand that
– Time helps us organize our lives.
– Time can be measured in a variety of ways.

• Be Able to Do:
– Tell time to the nearest hour (half-hour, quarter hour, etc.)
– Match time on an analog clock to time on a digital clock
– Make a clock show a particular time (when you go to bed, get up, time get home 

from school, etc.)
– Write time in words and numbers 



An Example of Pre-assessing Student Readiness in a 

Primary Classroom

























Analyze how particular elements of a story or drama interact (e.g., how 
setting shapes the characters or plot).

Grade 7 Literature

Know
Elements of fiction (plot, setting, character, theme)
Analysis, evidence, interaction, supporting a position

Understand
Elements in our lives affect us and affect one another.

The people we associate with help shape us—and we help shape them.
Time of day, weather, where we are, the music we hear all impact our

mood, thoughts, and actions.
The “themes” of our lives that most strongly represent who we are and

what we stand for shape our thoughts, lives, and actions.
Authors use the elements of fiction in purposeful ways to guide readers’ thinking.
Stories are representations of life and in that way, act like our lives do.
Each element in a story shapes every other element in the story.

Do
Recognize the elements in a story.
Analyze how the elements interact—and why.
Provide evidence from the story to support 

their explanation.



1. Explain in words or words and images how you think our lives are like the lives of characters

in a story or a movie or a play.  

2. What are the elements of fiction?  Please define or describe the elements you list.

3.  How would you explain to a fourth grader what you do when you analyze something?  

4.  What do you think the most important theme in your life is?  In other words, what theme

does the best job of capturing who you are and what you stand for?

Name_____________________________________             Class Period________________

A pre-assessment to determine students’ entry points with critical knowledge, 

understanding and skill 

related to interaction among elements of fiction

You may write, word process, dictate, or record your ideas about these questions.





EXIT CARDS
On your exit card---

Explain the difference
between a metaphor 
and a simile. Give 
some examples of 
each as part of your 
explanation.



Sticky Note Exit Cards

After teaching and/or practicing an idea
or skill, the teacher asks a question that
students can answer in a few words or
images on a sticky note.

Students stick their sticky notes on the
door or another designated  surface
as they leave the room.  

The teacher can chunk the responses and
tell quickly who understood the concept 
or can use the skill and who will need 
additional instruction or support.

from: Edutopia--Johnson’s blog--9-12-12



HopeFdn 39:55

At one teacher’s use of formative
assessment in a single lesson.

How do you respond to her use of
individual conferences as a means of
formative assessment?

To her use of exit cards as a means of
formative assessment?

To her use of both strategies in one
class period?



3-2-1 Card

3 very important things to understand about fractions.

2 uses of fractions that you see in the world around you.

1 misunderstanding you think people may have about fractions.

Name________________



Feedback can occur in varied forms—
& should be differentiated.

https://www.teachingchannel.org/videos/student-feedback-through-technology

• Hattie and Yates (2014) summarized a few important points 

about the role of feedback in instruction and learning.  First, 

feedback must be tailored for students’ individual skill (or 

readiness) levels.  

• Corrective feedback is best suited for beginning learners. 

Process feedback is most appropriate for intermediate 

learners.  Elaborated and conceptual feedback is most 

productive for advanced learners. 

* Importantly, these skill (or readiness) levels will shift for each 

student depending on content area and activity, so teachers 

should not assign an unchanging level to their students. 

https://www.teachingchannel.org/videos/student-feedback-through-technology


“Differentiation is making sure that 
the right students get the right 

learning tasks at the right time.  Once 
you have a sense of what each 

student holds as ‘given’ or ‘known’ 
and what he or she needs in order to 
learn, differentiation is no longer an 
option; it is an obvious response.”

Assessment as Learning: Using Classroom Assessment to Maximize 

Student Learning

Lorna M. Earl

Corwin Press, Inc. – 2003 – pp. 86-87



Think of at least three ways

it would change how we think

about teaching and learning

if we used pre- and formative

assessments regularly in all of 

our classrooms to inform 

teaching & learning.

Please talk with a colleague 

to consider this question—or 

write a reflection, if you’d 

prefer.



Readiness, Interest, Learning Profile, Flexible Grouping, Teaching Up 



A

Common

Question

“What do I do with the assessments once I’ve given them??”



Interpreting Formative Assessment Information is a Pattern-Seeking Exercise



Beasley, 2012

Building a Persuasive Paragraph

KNOW:  Purpose of a persuasive paragraph

Parts that come together to create a persuasive paragraph

Topic sentence, elaboration, concluding statement, persuasive 

paragraph, analyze

UNDERSTAND: How we construct what we write affects how readers 

understand it.

DO: Students will… 

1. Analyze a paragraph to identify key components of a persuasive 

paragraph 

2. Organize an individual paragraph with topic sentence, relevant 

elaboration, and a concluding sentence

3rd Grade



Pre-Assessment

• Administered during previous week

• Writing prompt

• What do you think? 

– Read the following prompt and let us know what you think about this issue.  
Write a paragraph that would help someone know what your point of view 
is about the decision.  

– The school board met and decided that recess would no longer be needed 
in school.  They felt that it would help students spend more time learning 
without being interrupted each day for recess.  What do YOU think?

• The teacher used a question about something that interests students in order 
to elicit their best responses

• Results from the pre-assessment:

– Group A– Writing indicated that they were comfortable with the 

organization of their argument

– Group B – Writing indicated that they struggled with organizing their 

argument



Steps in Lesson

• Reintroduce the pre-assessment topic and have the students Think-Pair-Share about 
their own opinion of the topic.  Ask pairs to read the two sample paragraphs (both 
with the same opinion, but one is organized well, and another is not) and talk about 
which one they felt was more persuasive.

• Introduce to the whole group the vocabulary of organizing a paragraph (topic 
sentence, supporting details, elaboration, concluding sentence).  As a class, go 
through each definition while all students highlight the example in the example 
paragraph with markers (Green – topic sentence, Blue- supporting details, Orange-
elaborations, Red- concluding sentence).

Beasley, 2012



Sample Paragraph

There are many reasons why we shouldn’t have recess during the 
school day.  First of all, if we didn’t have recess, we would have 
more time to work on projects in school without being interrupted.  
Sometimes I am in the middle of something really, really important 
and then all of a sudden, we have to stop and I have to leave it 
behind. By not having recess, fewer students would get hurt.  It 
seems that every time we are out on the playground, someone trips 
or falls and needs to go to the nurse. Finally, by not having recess, 
we might do better on tests.  Everyone would have longer to study 
and we could all get A’s. So you see, if we didn’t have recess, it 
would be good for our school.

Beasley, 2012



There are many reasons why we shouldn’t have recess during 
the school day.  First of all, if we didn’t have recess, we would 
have more time to work on projects in school without being 
interrupted.  Sometimes I am in the middle of something really, 
really important and then all of a sudden, we have to stop and I 
have to leave it behind.  By not having recess, fewer students 
would get hurt.  It seems that every time we are out on the 
playground, someone trips or falls and needs to go to the nurse.  
Finally, by not having recess, we might do better on tests.  
Everyone would have longer to study and we could all get A’s.  So 
you see, if we didn’t have recess, it would be good for our 
school.

Sample Paragraph



Groups based on Assessment Info.

• Quarter Pounder Group – Grab your 
boxes and meet at the left side table

• Big Mac Group – Grab your boxes and 
meet at the right side table

Beasley, 2012



Quarter Pounder Group
• Pick up the Quarter Pounder boxes.  With a partner, work on the jumbled paragraph inside your 

box.  When you feel that it is  organized, retrieve the answer key and check your work. Glue your 
corrected paragraph to your paper and turn in.

• Meet with teacher to talk about a model for persuasive paragraphs.  Your teacher will give you a 
graphic organizer that will be used to organize your paragraph.

• Complete the following assignment

Using the graphic organizer, choose one of the following topics and tell us what you think about…

–Whether chewing gum should be allowed in class, whether students should be allowed to bring 
toys to school, whether dogs make better pets than cats.

Your work will be reviewed to see to how well you show an understanding of 

how to organize a persuasive paragraph.

Beasley, 2012



Graphic 
Organizer for 

Quarter 
Pounder 
Group

Topic:_____________________ 

By_____________________ 

 

______ 

 

 
 
 1.  Elaboration: 

 

 2.  Elaboration: 

 

 

 

 

 

 1.  Elaboration: 

 

 2.  Elaboration: 

 

 

 

 

 

 1.  Elaboration: 

 

 2.  Elaboration: 

 

 
 Topic Sentence: 

Supporting Detail: 

Supporting Detail: 

Supporting Detail: 

Concluding Statement: 

Beasley, 2012



Big Mac Group
• Pick up the Big Mac boxes.  With a partner, work on the jumbled paragraph inside your 

box.  When you feel that it is  organized, raise your hands to have your teacher check 

your answer. Glue your corrected paragraph to your paper and turn in.

• Meet with teacher to talk about a model for persuasive paragraphs.  Your teacher will 
give you a graphic organizer that will be used to organize your paragraph.

• Complete the following assignment:

Using the graphic organizer, choose one of the following topics and tell us what you think 
about…

– Whether chewing gum should be allowed in class, whether students should be 
allowed to bring toys to school, whether dogs make better pets than cats.

– If you need a hint, go to retrieve an “extra topping” from our jars!

Your work will be reviewed to see how well you show an understanding of how to

organize a persuasive paragraph.

Beasley, 2012



Graphic 
Organizer for 

Big Mac 
Group

Topic:_____________________ 

By_____________________ 

 

______ 

 

 
 

1. Elaboration: What is an example of how I know the supporting detail      

is true? 

2. Elaboration: What is another example of how I know the supporting 

detail is true? 

 
 

1. Elaboration: What is an example of how I know the supporting detail       

is true? 

2. Elaboration: What is another example of how I know the supporting 

detail is true? 

 

 

 
  

1. Elaboration: What is an example of how I know the supporting detail      

is true? 

2. Elaboration: What is another example of how I know the supporting 

detail is true? 

 

 

 Topic Sentence: What do I believe about this? 

                           What is my overall opinion about this? 

Supporting Detail: What is one reason that I believe what I said in my 

topic sentence? 

Concluding Statement: How can I let the reader know that 

I’m finished with giving supporting details? (Hint: Start 

with, “So…” or “Therefore…” or “In summary…”) 
     

                     

Supporting Detail: What is another reason that I believe what I said in 

my topic sentence? 

Supporting Detail: What is another reason that I believe what I said 

in my topic sentence? 

Beasley, 2012



“Extra Toppings” Example

Should 
chewing gum
be allowed in 

class

Which would make a 
student happier?

How would this affect 
talking in class?

How would gum 
affect gym class?

Beasley, 2012



Future Steps in Lesson 

• Students present their writing; teacher assesses products for student 
understanding of the organization of persuasive paragraphs.

• Re-teach & practice as necessary.

• Formative assessment of and instruction on making a link between 
supportive details and opinion.

• Eventual summative assessment:  Writing a persuasive paragraph
– Students will choose a side of an argument and build a logical case for 

their opinion.
– The paragraph will need to be: 

• Clear, and logical,
• Have a strong, clear topic sentence stating the writer’s opinion,
• Have supporting details with elaborations,
• Include a concluding sentence that restates the author’s point of 

view.



Patterns from the Elements of Literature Pre-Assessment 

How our lives are like the lives of characters in movies or plays:
Some students provided shallow, evident, concrete answers
Other students provided more thoughtful and abstract answers, generally making

either more connections that were meaningful or more elaborated and
deeper connections.

Elements of Fiction
6 students listed and accurately explained all of the key elements
12 students listed at least 3 elements and explained most of them with general accuracy
11 students left the answer blank or listed just 1-2 elements and provided ambiguous

or incorrect explanations

Explaining analysis
Only two students provided an effective, step-by-step response that would be helpful in

understanding how to analyze something.

Major theme in your life
A large group of students noted topics (I like sports)
7 students provided a theme-like statement and shared how/why it represented them
A large group of students left the answer blank or provided a brief response not readily

connected with the question



Please select one of the following prompts to demonstrate your understanding of the
ideas we’ve worked with over the last two class periods.

1. Tell what you think the theme is of the video clip we just watched.  Then, explain
how the author used characterization, setting, wording, and contrasting
perspectives to help viewers construct that theme as they watched and thought
about the video.

2. Draw a diagram that shows how the various elements of a short story influence one
another—and how they work together to create a unified theme or main idea.
Be sure you annotate your diagram so its meaning is clear to someone who
looks at it carefully.

Name_____________________________________             Class Period________________

A formative assessment to determine students’ developing knowledge, understanding and skill 

related to interaction among elements of fiction



1.  Formative assessment with clear feedback is likely the most effective tool we have to support student success.
2.  Formative assessment should be the compass of daily instructional planning—should inform what we

do in class tomorrow, or even later in a particular class.
3.   Assessment is not formative unless it (a) is tightly connected with the current lesson, and (b) teachers

use the assessment results to adjust their near-term teaching/learning plans in ways that make them
a better fit for students’ needs.

4.  Formative assessment should also help students understand and take charge of their own learning more fully.
5.  The curriculum (KUD)-assessment-instruction connection should be consistently evident to both teachers 

and students



The example we just looked at?
In terms of: 

clear KUDs
engagement
understanding
alignment between KUDs and the assessment
assessment that promotes understanding/thinking
dipstick assessment vs. intent to measure everything
use of formative assessment info. to address students’ varied learning needs
alignment between KUDs and instruction

What questions does the example raise for you?



Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment
for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



SCAFFOLDING CHALLENGE
INITIAL CHALLENGE TRAITS AND KUDS REMAIN THE TARGET
EMPHASIS ON ESSENTIAL KUDs—WHAT’S REALLY NON-NEGOTIABLE
TEXT (INCLUDING DIRECTIONS) AT APPROPRIATE LEVEL OF DIFFICULTY
PEER-PAIRS
TEXT (INCLUDING DIRECTIONS) IN STUDENT’S FIRST LANGUAGE
SOME PHASES OF WRITING IN THE STUDENT’S FIRST LANGUAGE
FRONT-LOADING ACADEMIC VOCABULARY
SMALL GROUP INSTRUCTION AND DISCUSSION (ADDITIONAL OPPORTUNITY FOR

MEANING MAKING)
PLANNED & CONSISTENT OPPORTUNITY FOR SKILLS PRACTICE
EQUALIZER ADJUSTMENTS
MODELING/MODELS AT STUDENT’S CHALLENGE LEVEL
TARGETED HOMEWORK, CENTER-BASED PRACTICE, ETC.
ASSIGNMENTS IN PARTS (A STEP AT A TIME)
CLEAR FEEDBACK FROM TEACHER AND PEERS
GRAPHIC ORGANIZERS, TEMPLATES
MULTIPLE MODES OF INPUT and SENSE-MAKING
TASKS BASED ON STUDENT INTEREST AND/OR APPROACH TO

LEARNING



New World Explorers

KNOW
• Names of New World Explorers
• Key events of contribution

UNDERSTAND

• Exploration involves
– risk
– costs and benefits
– success and failure

Do
• Use resource materials to illustrate

& support ideas



New World Explorers

Using a teacher-provided list 
of resources and list of 
product options, show 
how 2 key explorers took 
chances, experienced 
success and failure, and 
brought about both 
positive and negative 
change. Provide 
proof/evidence.

Using reliable and 
defensible research, 
develop a way to 
show how New 
World Explorers were 
paradoxes. Include 
and go beyond the 
unit principles



If Version 1 of the task is too demanding for students with more 
complex learning challenges, consider:

Providing resource boxes with appropriate materials,
Having students meet in start-up groups with the teacher to plan,
Enabling the student to use his/her first language,
Using brainstorming or think-tank groups prior to beginning work,
Providing graphic organizers  with prompts to guide gathering and

synthesizing information,
Giving directions one step at a time,
Having students check in with the teacher after each step, 
Having students who need planning assistance create a timeline/checklist 

for completing their work,
Writing the directions with more basic vocabulary, 
Writing the directions in bulleted form, 
Providing a model of straightforward, competent student work,
Providing a summary of ideas in the student’s first language to

support comprehension,
Providing a list of key vocabulary with clear explanations,
Using “experts of the day” to answer questions,
Etc.



1. How well does the lesson
align with its KUDs—for both
groups?  Why do you say so?

2. How does beginning to plan
with the more advanced task
impact the teacher’s thinking,
student thinking, and the lesson 
as a whole?

3. How consistently do you
“teach up” and scaffold so
more students have access to
rich curriculum?

Talk about these questions with
a colleague or do a quick write
on them.



A Few More Strategies that Work Well for Scaffolding Challenge



The number one challenge for (kids having problems learning), isn’t  

physical or cognitive, it’s emotional—turning around kids who are turned 

off by school.

“Research shows that (students who struggle with reading)  feel a 

palpable sense of dread when asked to read a passage of text, 

measured as a physical stress reaction of sweaty palms and a rapid 

heart rate. ‘You realize, oh my God, these

kids aren’t even in the same classroom.

They’re in the savanna with hungry lions 

prowling, and you’re trying to teach them 

phonics (or history).’” 

David Rose/UDL

Peha, S. (2015, March 13). Greatest learning disability may be emotional. Steve Peha’s Education Newsletter



Articles on a broad range of non-fiction topics that are in the news, including:
War & peace Law
Kids Health
Science Arts
Money Sports

Common Core aligned
High interest
5 reading levels for every article
Can automatically assign articles to students based on formative assessments
Provides for article annotation & student collaboration
Teachers can track students’ progress over time



http://www.booksthatgrow.com/

Provides a way for teachers to select a single book
(or article) for the class and change the reading level
of that selection for individual students with “just a 
click.”  There are 3-5 levels of text per selection.

Selections can grow in complexity for students as their
reading skills develop.

Current selections are both fiction and non-fiction, longer
and shorter pieces.  They seem generally appropriate for
upper elementary through middle school—with some
pieces (e.g. A Modest Proposal) that would work well
in high school.  The pool of selections will likely expand.

Aligned to Common Core.

Easy for teachers to monitor student progress and adjust
reading levels accordingly.

Highest levels of each selection are complex enough to
challenge strong readers.

http://www.booksthatgrow.com/


A free collection of poems, short stories, articles,
documents, and excerpts from classical 
literature organized around themes kids
love to discuss.

Each theme is accompanied by essential
questions.

• Teachers propose the texts.  
• Commonlit negotiates with copyright holders,
• Creates multiple versions of each text at

several lexiles.
• Classifies by theme.
• Creates discussion questions.

Whole class can read and discuss in common
with the text at varied levels of difficulty.

Focused at middle school level.

Non-profit.

“Created by teachers, for teachers.”



Four news site developed by The Smithsonian 
that provide daily news articles for students. 

• selected by professional journalists working 
in collaboration with teachers and students.

• a plethora of science and history focused 
articles. 

• offers the same article at different lexile
levels, which gives teachers the ability to 
differentiate with the click of a mouse. 

• lesson plans for teachers that can be 
filtered by topic, grade level, and Common 
Core standards. 

• TTEspanol articles are in Spanish

http://microsite.smithsonianmag.com/tweentribune/
http://microsite.smithsonianmag.com/tweentribune/


Re-Wordify
Type in, or copy & paste, difficult text—a sentence or a whole chapter.
Re-wordify “translates” the text into a more understandable version.
Word for word.
Highlights changed words and corresponding definitions.
Modest options for changing how the program displays translations.
“Learning sessions actively teach words, moving students along when ready.
Uses hear-type-read approach.
Students work on vocabulary at their own level.
Teachers get reports by student, class, all classes.



Highlighted Texts

About 15% of a chapter—e.g.
Introduction

Conclusion
Critical passages
Key graphics

Intended for English language learners
Also helpful for students:

with ADHD
with learning disabilities
who have difficulty making meaning
who are weak readers



Electricity
Description Kinds of Electricity

Electric Circuits Producing Electricity

Electricity is an important source of light                           The amount of electricity used   is  measured in

and heat. kilowatt-hours.

Electrical energy can be changed to 

mechanical energy.

Fuses and circuit breakers are safety devices

designed to help use electricity safely.

Using Electricity Measuring Electricity

Electricity is one kind of energy                            There are two kinds of electricity, static and current.

.                                                                               Static electricity is on electric charge that does not

move. 

Current electricity is the movement of electrons.

There are two kinds of electric circuits                  A generator is a machine that changes

A series circuit is one in which current can                 mechanical energy into electrical energy.

follow only one path A dry cell uses a chemical paste, carbon rod, and.                           

A parallel circuit is one in which current can              zinc to produce a flow of electrons.

follow more  than one path.                               A wet cell uses acid and water, which  reacts with

metal plates, to produce a flow of electrons.

Note: Basic format  Perceptions and Strategies,” by M.W.Olson and                

T.C. Gee, 1991. The Reading Teacher, 45(4), 298-307 Copyright                     

1991 by the International Reading Association Teaching Reading                      

in Science by Barton and Jordan
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Acknowledges both the desire of teachers to use lecture/give notes and the
need of adolescents for developmentally appropriate instruction.

Draws on understandings about what adolescents generally need 
in order to learn.

1. Determine goals for lecture (KUDs)
2. Plan flow of lecture to ensure match with KUDs and tight logic
3. Develop one or more graphic organizers that follow the flow of the lecture

and scaffold students determining its key points and organization (Use only 
with students who need the support0

4. Stop during the lecture about every 7-8 minutes to engage students in
sense-making (summarizing, reasoning, concluding, projecting, etc.)

Background:

Steps:



Hint cards

What is a 
symbol?

Graphic  
organizers for 

compare/ 
contrast

Chalkboard

“Self-help” and reminders for group or 

independent work

Can change with units, or be recycled for 
similar purposes in different units.

(File Folders with support materials inside)



“My paper won’t print!”

Step 1: Are you connected to Apple Talk? (If not, 

and you’re not sure how, go to the “How do I 

connect Apple Talk?” card.)

Step 2: Go to the Chooser. Are you connected to 

the Room 216 printer?

Step 3: If Steps 1 and 2 don’t work, ask another 

student to assist you 

Step 4: See me.

“My computer says ‘Unexpected Error -10’”

Step 1: Uh-oh! Go see Ms. Thorne, the 

technologist, in the library. Take your laptop 

with you!   Don’t forget to get a pass.

Loose-leaf Ring

Great for “workshop” times when 

the teacher needs to assist 

individual or small groups of 

students while the rest of the class 

works independently.

Keep them in the same spot and 

monitor student use to establish 

routine

More sets = more students can            

access at once

Hint cards



Small group 

instruction 

can be a 

powerful way to 

differentiate 

instruction!



Everybody Tasks                          Teacher Choice Tasks                 Student Choice Tasks

New
Exploratory

Targeted to 
R, I, LP
Based on 
Assessment

Interest
Student Goals



WHAT?
• Teach the few vocab words on 

which the topic pivots (6-8)

• Teach them before the unit 
begins (to students who need 
them)

• Keep them in plain sight 
throughout the unit

• Refer to them often during the 
unit and afterwards as relevant

• Teach root words and derivatives 
as possible

Front-Loading Vocabulary
WHO?

• English language learners

• Students with learning disabilities

• Students who have trouble with 
words

• Students who benefit from direct 
instructional contact with the 
teacher

• Students with generally weak 
academic vocabulary

• Students who don’t know the 
words on the pre-assessment
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Math Ticket
Graphics Problem of the Day Computer

Tangram Ex (p.14#1) Complete the odd # problems Complete the

Tangram Ex (p.11,#9) from the POD board. blue task cards

Geoboard Pentagon

Geoboard Hexagon

Math Writing Math with Legs Teacher Feature

•Explain in clear step by step Develop a real problem                        When you are 

how you: someone might have which                 called   

graphing might help them solve..

*Solved your problem of                   Explain and model how the

the day or solved your problem & solution would work.

Tangram/Geoboard challenge

*Can use pictures and words to 

teach someone how to do one

of your five math tasks



Using personalized math problems not only made it easier for students to 
understand what was being asked, but also helped boost the confidence of 
students who may have been intimidated by the subject.

A researcher at SMU surveyed 145 9th graders about their interests in areas 
such as sports, music, and movies. Then she randomly assigned them to take 
the linear-equation unit either receiving standard word problems or one of 
four variations tailored to their interests.

Students who received personalized word problems solved them faster and 
more accurately than students who received the standard questions, 
particularly when it came to translating the story scenarios into symbolic 
equations.  Strongest gains were found for students who were struggling 
most before the personalization.

Sparks, S. (2012, Sept. 25).  Studies find payoff in “personalizing” algebra.  Education Week,
32(5), pp. 1, 14-15.

Student Interest Impacts Algebra Performance



Original Problem
One method for estimating the cost of new home construction is based on the 
proposed square footage of the home. Locally, the average cost per square foot is 
estimated to be $46.50.
Sports
You are working at the ticket office for a college football team. Each 
ticket to the first home football game costs $46.50.
Music
You are helping to organize a concert where some local R&B artists will be 
performing. Each ticket to the concert costs $46.50.
Art
You have been working for the school yearbook, taking pictures and designing 
pages, and now it’s time for the school to sell the yearbooks for $46.50 each.
Games
You work for a Best Buy store that is selling the newest Rock Band game for 
$46.50.

SOURCE: Candace A. Walkington, Southern Methodist University

Interest-Based Differentiation Results in Math Achievement Gains



EXTENDING CHALLENGE

Advanced resources
Small group instruction
Equalizer adjustments
Tasks requiring depth and breadth
Clear feedback focusing students on depth, breadth, insight, quality
Advanced criteria for success
Models at high level of excellence
Making connections that require a mental stretch
Use multiple concepts, multiple skills, unknown skills
Rapid movement from information to meanings
Probe multiple meanings
Establishing and supporting multiple (and contradictory) perspectives
Extended emphasis on student choices related to content, process, and 

product—other than those necessary for initial rigor)
Working as much as possible like a professional



HopeFdn 27:07

At how this teacher scaffolds and
extends learning for her students in
a particular lesson.

How has she differentiated the lesson?

Does it seem “respectful” and “hopeful”
for all students?  What’s your evidence
for your responses?

How might/do you use a similar approach
for your students?



A Few More Strategies for Addressing Student Differences--& Teaching Up



Window Forecasting 



Learning Profile Science Activity

Meteorologist:
You are a meteorologist working for Channel 29 

News.  The show will “air” in 10 minutes with the 

weekend’s forecast, but all the equipment is failing.  

Look out your “windows” and use the clouds to 

predict the weather forecast for the local community.  

You can either write your script for the news show 

explaining your prediction and your reasons for the 

prediction, create a poster or prop for the news show 

that shows the audience what you think the weather 

will do and why, or role-play the part of the 

meteorologist and verbally present your forecast 

predictions to the audience.
C. Strickland 07



R.A.F.T.

Role

Audience

Format

Topic



A  RAFT is…

• … an engaging, high level strategy that 
encourages writing across the curriculum

• … a way to encourage students to… 

– …assume a role

– …consider their audience, while 

– …examine a topic from their chosen perspective, and 

– …writing in a particular format

• All of the above can serve as motivators by giving 
students choice, appealing to their interests and 
learning profiles,  and adapting to student 
readiness levels.



Grade 6

Social Studies RAFT
Students will:

Know:

Names and roles of groups in the feudal class system.

Understand:

Roles in the feudal system were interdependent.  

A person’s role in the feudal system will shape his/her perspective on events.

Be Able to Do:

Research

See events through varied perspectives

Share research & perspectives with peers



Feudal System Raft
cont’d

Role Audience Format Topic

King The Subjects Proclamation Read My Lips, 

New Taxes

Knight Squire Job 

Description

Chivalry, Is it 

for You?

Lord King Contract Let’s Make a 

Deal

Serf Animals Lament Poem My So Called 

Life

Monk Masses Illuminated 

Manuscript

Do As I Say, 

Not As I Do

Lady Pages Song ABC, 123

Following the RAFT activity, students will share their research and perspectives in

mixed role groups of approximately five.  Groups will have a “discussion agenda”

to guide their conversation.                                                                                   -Kathryn Seaman



Counting/Math Center

Task 1 Find a way to count and show 

how many people are in our class 

today.

How did you get your answer?

Task 2 Find a way to show how many 

people are in our class.

How many absent today?

How many are here today?

How do you know?

Task 3 Find a way to show how many 

boys are in our class today.

How many boys are absent today?

How many girls are here today?

How many girls are absent   today?

Prove you are right.

Grade K

Counting (Skill)

As a result of this lesson,

students should:

Know:

Counting

More/Less

Understand:

I can talk about how I am

thinking.

I can make a plan to help me

count things.

Be Able to:

Count 

Show results

Explain a plan for counting
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Writing Prompt - #1

þ

NARRATIVE QUICKWRITE: Read the prompt carefully. Remember 

the basics of narrative writing: Start in the action and stay in the 

action; Use dialogue and description to pull the story forward; Use 

sensory details and description to create a vivid story. You don’t need 

to copy the prompt into your journal. You may be asked to share 

some of your writing at your table.

PROMPT: Write a story about a secret being revealed. Keep some of 

the information secret from the reader until the very end, to build 

suspense. 

Katrina Middleburg, 2012



Writing Prompt - # 2

ð

NARRATIVE QUICKWRITE: Read the prompt carefully. Remember 

the basics of narrative writing: Start in the action and stay in the 

action; Use dialogue and description to pull the story forward; Use 

sensory details and description to create a vivid story. You don’t need 

to copy the prompt into your journal. You may be asked to share 

some of your writing at your table.

PROMPT: Write a story about a secret being revealed. Try to make 

your story as suspenseful as possible by withholding some 

information from the reader  and through your use of word choice 

and descriptive sensory details.  

Katrina Middleburg, 2012



Writing Prompt – #3

Đ

NARRATIVE QUICKWRITE: Read the prompt carefully. Remember 

the basics of narrative writing: Start in the action and stay in the 

action; Use dialogue and description to pull the story forward; Use 

sensory details and description to create a vivid story. You don’t need 

to copy the prompt into your journal. You may be asked to share 

some of your writing at your table.

PROMPT: Write a story from the point of view of a narrator who is 

blind. How can you adjust your use of figurative language to still be 

effective, but also to honestly represent the sensory world of your 

character?

Katrina Middleburg, 2012



Reading Homework Coupon

Name:

Date:

 Please ask your child to tell you 

the story in the book he or she brought 

home today by looking at the pictures.

Reading Homework Coupon

Name:

Date:

 Please echo read the book your 

child brought home.  (Echo reading 

means you read a line, then your child 

reads or echoes the same line.)

 Ask your child to show you some 

words in the story he or she recognizes.

Reading Homework Coupon

Name:

Date:

 Ask your child to read with 

expression as if he or she were reading 

to entertain someone,

 Ask your child to give you several 

reasons why he or she likes (or dislikes) 

the book.

 Have your child tell you what 

feelings the character in the book has.  

Ask for evidence from the book.

Reading Homework Coupon

Name:

Date:

 Ask your child to read with a 

different voice for each character

 After the reading, ask how your 

child decided on how his/her voice could 

help you know the various characters 

better.

 Ask your child to tell you which 

character would be most fun to spend 

time with.  Ask for reasons for his/her 

choice.

Adapted from Managing A Diverse Classroom by Carol Cummings - by Tomlinson ‘02



Novel Think-Tac-Toe basic version
Directions:  Select and complete one activity from each horizontal row to help you and others think about your novel.  Remember 

to make your work thoughtful, original, accurate, and detailed.

Create a pair of collages that 

compares you and a character from 

the book. Compare and contrast 

physical and personality traits.  Label 

your collages so viewers understand 

your thinking

Write a bio-poem about yourself and 

another about a main character in the 

book so your readers see how you 

and the characters are alike and 

different.  Be sure to included the 

most important traits in each poem.

Write a recipe or set of directions for 

how you would solve a problem and 

another for how a main character in 

the book would solve a problem.  

Your list should help us know you and 

the character.

Draw/paint and write a greeting card 

that invites us into the scenery and 

mood of an important part of the 

book.  Be sure the verse helps us 

understand what is important in the 

scene and why.

Make a model or map of a key place 

in your life, and an important one in 

the novel.  Find a way to help viewers 

understand both what the places are 

like and why they are important in 

your life and the characters’.

Make 2 timelines.  The first should 

illustrate and describe at least 6-8 

shifts in settings in the book.  The 

second should explain and illustrate 

how the mood changes with the 

change in setting.

Using books of proverbs and/or 

quotations, find at least 6-8 that you 

feel reflect what’s important about the 

novel’s theme.  Find at least 6-8 that 

do the same for your life.  Display 

them and explain your choices.

Interview a key character from the 

book to find out what lessons he/she 

thinks we should learn from events in 

the book.  Use a Parade magazine 

for material.  Be sure the interview is 

thorough.

Find several songs you think reflect 

an important message from the book.  

Prepare an audio collage.  Write an 

exhibit card that helps your listener 

understand how you think these 

songs express the book’s meaning.

C
h

ar
ac

te
r

Se
tt

in
g

Th
em

e

Know: theme, setting, characterization      Do:  Relate elements of fiction to their own lives.
Understand: Good fiction is often about the reader too.  Good fiction helps readers try on different lives.



Novel Think Tac-Toe
advanced version

Directions:  Select and complete one activity from each horizontal row to help you and others think about your novel.  Remember 
to make your work thoughtful, original, insightful, and elegant in expression.

Write a bio-poem about yourself and 

another about a main character in the 

book so your readers see how you 

and the character are alike and 

different.  Be sure to include the most 

important traits in each poem.

A character in the book is being 

written up in the paper 20 years after 

the novel ends.  Write the piece.  

Where has life taken him/her?  Why? 

Now, do the same for yourself 20 

years from now.  Make sure both 

pieces are interesting feature articles.

You’re a “profiler.”  Write and illustrate 

a full and useful profile of an 

interesting character from the book 

with emphasis on personality traits 

and mode of operating.  While you’re 

at it, profile yourself too.

Research a town/place you feel is 

equivalent to the one in which the 

novel is set.  Use maps, sketches, 

population and other demographic 

data to help you make comparisons 

and contrasts.

Make a model or a map of a key 

place in your life, and in important 

one in the novel.  Find a way to help 

viewers understand both what the 

places are like and why they are 

important in your life and the 

characters’.

The time and place in which people 

find themselves and when events 

happen shape those people and 

events in important ways.  Find a way 

to convincingly prove that idea using 

this book.

Find out about famous people in 

history or current events whose 

experiences and lives reflect the 

essential themes of this novel.  Show 

us what you’ve learned.

Create a multi-media presentation 

that fully explores a key theme from 

the novel.  Use at least 3 media (for 

example painting, music, poetry, 

photography, drama, sculpture, 

calligraphy, etc.) in your exploration.

Find several songs you think reflect 

an important message from the book.  

Prepare an audio collage.  Write an 

exhibit card that helps your listener 

understand how you think these 

songs express the book’s meaning.
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Know: theme, setting, characterization      Do:  Relate elements of fiction to their own lives.
Understand: Good fiction is often about the reader too.  Good fiction helps readers try on different lives.



• The teacher presents one, two, or three options for format and/or mode

of expressing learning.

• Students can propose alternate avenues for teacher consideration/approval.

• Student-proposed options must demonstrate competence with  the same

learning goals delineated in the original task assignment.



DOUBLE ENTRY JOURNAL
(Basic)

IN THIS COLUMN,NOTE:

• Key phrases

• Important words

• Main ideas

• Puzzling passages

• Summaries

• Powerful passages

• Key parts

• Important graphics

• Etc.

IN THIS COLUMN, EXPLAIN:

• How to use ideas

• Why an idea is important

• Questions

• Meaning of key words, passages

• Predictions

• Reactions

• Comments on style

• Interpretation of graphics

• Etc.



DOUBLE ENTRY JOURNAL
(Advanced)

NOTE

• Key passages

• Key vocabulary

• Organizing 

concepts

• Key principles

• Key patterns

• Links between 

text & graphics

ANOTHER VOICE

• Teacher

• Author

• Expert in field

• Character

• Satirist

• Political 
cartoonist

• Etc. 

EXPLAIN

 Why ideas are 
important

 Author’s 
development of 
elements

 How parts and 
whole relate

 Assumptions of 
author

 Key questions



Varied Homework

Homework Checkers

Sure you can check

homework when kids

do varied tasks!!



This is a process for checking multiple homework assignments simultaneously

in a classroom so that the teacher feels free to differentiate homework as

necessary to address particular student learning needs.

Background:

1. The teacher checks to make sure each student has completed assigned 

homework

2. Students who have not completed the assignment work in a designated

area of the room to complete the assignment (teacher floats to provide

guidance/feedback

3. Students who completed the HW work in groups of 4 to check all 4 sets for

agreement/disagreement

4. All students mark each answer for agreement/disagreement as well as 

explanations of why an answer is wrong and how to make it right

5. Students sign indicating agreement, staple set of 4 together, turn in

6. Teacher spot checks, “grades” one per set

Steps:



Let’s Go West With the Pioneers

We’re going to study about the pioneers who left their homes and took a long, hard journey to a 
new place.

It would be more fun and we’d learn more if we could go on the journey too!  So let’s go.

While we study, we’ll use maps, look at videos, talk to a pioneer family, do research and read 
Rachel’s Journal.

When we learn new things, we’ll use our new knowledge and our imaginations to create our 
own journeys too.

We’ll write about our trips in journals or letters.  Sometimes we’ll share letters we get or 
journals someone lets us borrow.  We’ll compare them with other things we’re learning in 
class.

We may even have a trip quilt to look at!

Use your planning quilt to help to do a top quality job with your work!  The pioneers had to work 
hard and be creative.  We’ll be those things too!

Where your planning quilt has empty spots, fill the spots with things you think should be in your 
letters or journal.  We can work on that together.

When you can prove you’ve done what any quilt section describes (and have done it really 
well), color in that section of your quilt.  When you finish all your work, turn in  your planning 
quilt too.











A magazine about animals in general and “pets” in particular.

Published by Mrs. Watkins’ 2nd graders.

Every student creates

a pet page with words 

and pictures about a pet

-- they have,

-- used to have, 

-- would love to have.

Pages have both common and 

specialized parts, based on student 

interest and readiness in reading, 

writing and research.

Every student selects

at least 2 of the 

following:

-- an ad for a pet product

-- a funny story about a pet

-- a graph that compares pets in

some way

-- pet trivia

-- great pet photos with captains

-- a review of a movie or video 

about a pet

-- drawings or paintings of pets

-- a cartoon about pets



The Teacher (Managing Editor) 

Assigns Each  Student  One Of The Following:

-- Guidelines for caring for one kind of pet

-- Reminders about how pets help people and people help pets

-- Hints about training a kind of pet

-- An article about animals that make bad pets and why

-- An article about ”unusual” pets people have in other countries.

-- An article about how pets help people with handicaps

-- An article about families that train seeing-eye puppies

-- An interview with a vet about his/her job and training

-- Book hints for good reading about pets

-- Original poems about pets

-- An article about common health problems of pets and how to avoid them

-- A true story about a pet who was a hero

-- A list of common phrases and sayings about animals that are pets

(Some of the resources were print, some electronic, some animated, some recorded.)



The Teacher (Managing Editor) 

Assigns Each  Student  One Of The Following:  (continued)

-- An article about pets in sports

-- A chart that tells kinds of pets and numbers of pets

in the class, school, town and state

-- An article about a local pet shelter and the people

who work there

-- An article about pets of adults in the school

-- A design for the perfect pet and an explanation of why it’s perfect in every way

-- An original song (or score) about a pet

-- An article sketch, or Venn diagram that shows how a pet’s body is similar

to and different from a 2nd grader’s

-- A chart of famous people, their pets, and something interesting about their

time together.

-- An editorial about pets



With Guidance From The “Managing Editor,”

Students Work At Various Times On:

Title of the magazine and cover design

Common elements for the in-common pieces

Developing a rubric for good writing

Helping others think of ideas

Editing for accuracy

Editing for quality

“Marketing” and distribution

Developing new ideas for content

Organization and layout

Laminating and binding the magazine

Getting reviews from readers

Making a schedule of book sharing 



Students Are Guided In:

-- doing research

-- conducting interviews

--taking useful notes

-- developing good titles

-- writing at the computer

-- adding detail to their writing

-- setting goals for their work

-- evaluating their work

--preparing to share their work



At various times, resource people come in to provide

information and guidance -- for example:

-- a photographer

-- a vet

-- an author

-- a cartoonist
A major focus of the magazine is to help

students understand:

• interdependence between pets and people

• the relationship between an animal and its

environment

• comparison and contrast between various

pets, and between pets and people

• responsibility of people toward pets

• how other living things make people’s lives

better
An editor



With your Happy Hour Partner

Select one strategy we’ve looked at today that you think you can use or

adapt for use in your classroom to address students’ varied learning needs.

 Name the strategy

 Summarize how it works (just a reminder to help your partner recall the strategy)

 Explain briefly when you might use it, how you might use it, and why you might use it

 See what ideas your partner has to extend your thinking about using the strategy



1.  Be sure instructional plans align with KUDs.
2.  Base instructional plans on formal and informal formative assessment information.
3.  Use respectful tasks and flexible grouping (no bluebirds, buzzards, and wombats).
4.  Scaffold and extend Ks, Us, and Ds as indicated by formative assessment information as a key way

of differentiation.
5.  Select instructional strategies for differentiation that address both the nature of the content/goals 

and the needs of students (in terms of readiness, interest, and approach to learning).



Ensuring an environment that actively supports students
in the work of learning (mindset, connections, community),

Absolute clarity about a powerful learning destination
(KUDs, engagement, understanding),

Persistently knowing where students are in relation to the
destination all along the way (formative assessment

for and as instruction),

Adjusting teaching to make sure each student arrives at the 
destination and, when possible, moves beyond it 
(addressing readiness, interest, learning profile),

Effective leadership & management of  flexible classroom routines.



It requires an “orderly, enabling 

environment.”

These are found in smoothly run classrooms, 

with an often looser (though not loose) structure, 

and a wider range of routines and instructional 

strategies in evidence.  These classrooms were 

most likely to focus on meaning and 

understanding. 

Defensible Differentiation Requires 
Flexible Classroom Routines

Relevant Research for School Decisions • Academic Challenge for the children of 

Poverty.  Educational Research Service, Arlington, VA. p. 11



•Has a vision for something good

•Has the capacity to share the vision

& enlist others in it

•Builds a team for achieving the 

vision

•Renews commitment to the vision

•Celebrates successes

•ABOUT PEOPLE

•Plans schedules

•Handles details

•Prepares materials

•Arranges furniture

•Orchestrates movement

•Practices routines

•Troubleshoots

•ABOUT MECHANICS

First be a leader
Then be a manager



Provide 

examples to 

illustrate

Allow for 

in-class 

practice

Assign 

homework

Introduce 

and teach 

concept 

[idea, skill]

SAMPLE ROUTINE

What subject does this look like?

What students might experience the most success 

within the structure of this routine? 

What students might experience the least success 

within the structure of this routine? 



A flexible learning environment includes opportunities to  focus on
individual needs and opportunities for group conversation and 

collaboration.

Teaching and learning in a differentiated classroom form a rhythm of 
“breaking apart” and “coming together.”

Goals that are specific to individuals or small groups are best achieved 
in times of breaking apart.

Goals that are shared by the class as a whole are best achieved in
times of coming together.



Whole Class Differentiated
Administer pre-assessment

Review prompt, introduce elements of persuasive 
writing, analyze a persuasive paragraph

Tiered lesson on writing a persuasive paragraph (Big 
Mac & Quarter Pounder lesson)

Re-teaching for students who need additional 
support, small group instruction for students whose
paragraphs are solid and need to stretch

Instruction on using supporting details to make an 
argument

Practice based on interest (topic choice), & 
readiness (skills of persuasive writing) in centers. 
followed by differentiated homework on skills.

Peer review of writing based on whole-class and 
individual criteria—purposeful groupingFl
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WHOLE CLASS DIFFERENTIATED

Introduction to Middle Ages & feudal system

Background jigsaw on castles or life in the various 
positions in the feudal system—readings assigned 
by reading level, roles by interest/accessibility 
and using pictures, maps, videos, recordings, 
articles, websites, and books

Complex Instruction task on castles and castle 
defense using Jigsaw knowledge.  Roles reflect 
multiple backgrounds/strengths

Additional whole class investigation of life in the
middle ages using music, stories, images, dance

Skills work by station and small group on
Writing skills for current unit as well as writing 
needs from past in preparation for upcoming 
performance task.  Teacher meets with small 
groups for targeted work throughout the work 
time.

An Example of Planned Time for Addressing  Skill Development



Whole Class Differentiated

Discussion on elements in our lives and how they interact.

Introduction to unit.
Review of elements of literature using matching exercise in which 
some students have cards w/ element names, some have definitions, 
some have examples from stories students have read in common.
Discussion of things we analyze in our daily lives and how we go 
about it—create a set of steps in analysis.

Students work in quads or triads to analyze a story to identify story 
elements and analyze how they work together.  Group size, story 
choice, and graphic organizer used to guide work will vary based on 
pre-assessment results.  Teacher will meet with small groups 
throughout the class period.

Whole class review of theme, proposing themes in lives of famous 
people, analyzing how they arrived at those themes.

Practice with themes in brief “stories” –Stories vary in mode, 
complexity, support.  Varied organizers.
Identify and support your conclusion—Identify and show how
the elements contribute to a theme.

Identify and demonstrate how the elements contribute
Develop a story in which elements interact to point to 
a theme—Varied directions, organizers, supports, modes of 
expression.

Ea
rl

y 
Le

ar
n

in
g 

Se
q

u
e

n
ce

 in
 t

h
e

 “
In

te
ra

ct
io

n
 o

f 
El

e
m

e
n

ts
 in

 F
ic

ti
o

n
” 

U
n

it



Movie Time….

In Judy’s Classroom, Look For:

The Nature of:
•Learning environment
•Teacher & student mindset
•Student ownership of learning
•Effective routines

•Your questions…



1. Lead people first—then manage routines and processes that support success.
2. Make students allies in understanding and enacting differentiation.
3. Think about “come together” “break-apart” lesson flow.
4. Try a two-column planning format to make visual the logic of differentiation.



The very least you can do in your life is figure out 

what you hope for, 

And the most you can do is live inside that hope.  Not admire it 

from a distance but live right in it, 

under its roof.

Animal Dreams by Barbara Kingsolver, 1997


