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Sources of Continued Inspiration 
From Sargent Shriver

• We are going to ask our children not just to 
talk but to act, serve, and live in accordance 
with a set of higher values  and with a 
buoyant optimism.-- R. Sargent Shriver

• My legacy?  I will tell you my legacy.  When 
someone tells you that you can’t do 
something, it’s rubbish.-- R. Sargent Shriver

• Inspiration Precedes Remediation



Summary of Research Evidence on the Impact of 
School Climate/Belonging

“There is … powerful evidence that school climate affects 
students’ self-esteem and self-concept. School climate also 
colors school-based risk-prevention efforts. Effective risk-
prevention and health-promotion efforts are correlated with a 
nurturing school climate.  It also promotes academic 
achievement.  As a result of these findings, fostering socially, 
emotionally, and physically safer schools has become a 
primary focus of the U.S. Department of Justice and virtually 
all state education departments. This is exemplified by the 
U.S. Department of Education’s office of Safe and Drug-Free 
Schools” (Cohen, 2006, p. 212-213).

From Cohen, J. (2006).  Social, Emotional, Ethical, and Academic Education: Creating a Climate for 
Learning, Participation  in Democracy, and Well-Being.  Harvard Educational Review, 76 (2), 201-237.
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Systematic SECD Serves as 
the Connecting Thread by:

• identifying a focal set of essential life 
habits/values and skills for a school

• continually enhancing the transfer of SECD from 
formal classroom instruction to everyday life  

• reinforcing  SECD learning in all aspects of the 
school day and throughout the school-
community.



What Do We Stand For?
• How we treat children in all aspects of our 

contact with them as parents, teachers, 
policy makers or advocates matters, 
including many small things that add up to 
make a big difference. 

• What matters most is the extent to which 
we act with respect, challenge, caring, 
safety, civility and encouragement of 
opportunity and resilience. 

• All children can succeed. Do we really 
believe it, and are we ready to act on that 
belief with no alibis, no excuses, and no 
exceptions?



The Hard Road Not Yet Taken
• There is just no reason for 

schools to accept any form of 
bullying behavior.  It is not a 
developmental norm, being a 
victim does not toughen up 
anybody, and letting students 
who bully “slide” only sets the 
stage for more serious and 
dangerous problems later on.



The Hard Road Not Yet Taken
• Schools must make hard, 

prompt, relentless, and 
sustained professional decisions 
that will create a healthy, 
productive, safe learning 
environment for everyone, 
regardless of ability or other 
personal characteristics.



The Numbers Compel Action

Nearly 28% of students aged 12-18 had 
been bullied physically, verbally, or online 
at least once in the survey year, according 
to a U.S. Department of  Education study.

U.S. Department of Education, 2013



What researchers have 
learned

• Children subjected to bullying generally 
suffer high levels of depression and 
related internalizing problems such as 
social anxiety.

Reijntjes et al., 2010

• Children subjected to bullying 
experience compromised academic 
achievement.



Mental Health Consequences
• Students who have been both bullied and 

have bullied others have been identified as 
demonstrating the worst outcomes in terms 
of psychosocial adjustment, as compared 
to either group alone.— Kelly et al., 2015

• Peers who witness bullying may become 
fearful of being victimized and can be
preoccupied with safeguarding their own 

status within the peer group.
— Salmivalli, 2010



A Road Too Hard To Travel

• “Bystanders who are victimized may not have 
the social supports they need after witnessing 
a bullying incident….  Intervening requires 
the defender to confront a powerful bully and 
his/her supporters, risk damaging his/her 
social status with outgroup peers, and 
consider the acceptability of behavior as 
perceived by in-group peers.”— Werth, 
Nickerson et al., 2015, p. 304
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Staff perceptions of STUDENTS' PERCEPTIONS OF UTILITY OF LEARNING  
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• Data	from	Years	3	and	4	of	the	DSACS	project,	the	first	
years	in	which	we	collected	anonymous	data	on	students’
perception	of	bullying.			

• We	examined	the	relationship	between	the	degree	of	
bullying	in	school	and	the	extent	to	which	students	felt	
they	were	being	given	useful	strategies	to	handle	bullying,	
and	their	perception	of	the	school	climate.		The	overall	
data	set	represents	115	schools	and	48	districts,	and	
48,000	students,	across	the	full	range	of	DFG’s	in	NJ,	
across	the	entire	state	geographically.	

• Across	all	data	sets	for	both	years,	for	disadvantaged	
schools	vs.	others,	and	for	elementary,	middle,	and	high	
schools,	the	finding	were	remarkably	consistent.

DSACS Data on 
Bully-Climate- Voice Connection



Key Findings

• Bullying is related to the climate of the 
school and is most strongly and 
significantly related to the respect that 
students feel in the school, especially 
among their peers.  

• Where there is a respectful environment, 
bullying is less likely to exist in schools.



Key Findings
• The extent to which students feel they are truly 

learning strategies to cope with HIB in their 
schools is most strongly related to the: 

extent to which they perceive teachers as 
being caring and supportive to students and 
to one-another, and 

secondarily to extent to which students feel 
they are involved in shaping their school 
environment in positive ways.  

• Students appear to find HIB prevention and 
intervention messages valuable when staff 
members are seen as genuinely caring and 
when students are engaged in the school. 



Practical Ways to 
Increase Student Voice

• Greet all students by name when they 
enter the school or classroom. Consider 
a morning meeting.

• Begin and/or end individual classes/the 
school day with brief periods of time for 
students to reflect on what they have 
learned recently and what they might 
want to learn next. Consider student 
legacy cards.



•Create rules in the classroom 
that recognize positive behavior, 
such as cooperation, caring, 
helping, encouragement and 
support.  Be sure that all 
conduct/ discipline rules and 
procedures are clear, firm, fair 
and consistent.



Keeping the Focus on Prevention of 
Bullying:  Fill in the Blanks

Respect/
Intimidation

Reading Art

Math/
Other Subject

Written      
Expression

Social Studies

Classroom and
School Settings,
Formal and In-

formal



• Ask students what kinds of learning 
environments have been most and least 
successful for them in the past and use 
this information to guide instruction.

• Involve students in all procedures for 
HIB response and prevention and enlist 
them as upstanders by articulating 
positive school values for all students 
and adults to live by. 



Best Practices for Fostering Youth 
Engagement and Building Students’ SECD

• Meaningful, Participatory Student Government
• Service Learning‐‐ Lions‐Quest International*
• Feedback/Sharing Opportunities
• Students as Researchers
• Graffiti Walls
• Open Forums for School Problem Solving

• *BFBN, Benjamin Franklin Middle School, Ridgewood, NJ:  Where YOU 
are the news!  www.edutopia.org



Best Practices for Fostering Youth 
Engagement and Building Students’ SECD

• Staff/Student Committee Involvement
• Having a Voice/Diversity Monitoring
• Buddies, Mentors, and Tutors, across age and ability
• Opportunities for Reflection
• Opportunities for Identifying and Developing one’s Laws 
of Life/Sense of Purpose



What is Service Learning? 

Service-learning combines service objectives 
with learning objectives with the intent that the 

activity change both the recipient and the 
provider of the service. This is accomplished 
by combining service tasks with structured 

opportunities that link the task to self-
reflection, self-discovery, and the acquisition 

and comprehension of values, skills, and 
knowledge content.



Components of Service Learning

• Preparation 
• Action
• Reflection
• Demonstration

• Formal Evaluation 
• Celebration 



Service-Learning 
and Academic Achievement

• When service-learning is explicitly tied to 
the curriculum, and teachers help 
students to understand and draw 
meaning from their service experiences, 
young people gains on achievement 
tests, complete their homework more 
often, and increase their grade point 
averages (Learning In Deed, 2002). 



Service-Learning 
and Academic Achievement

• Service-learning was positively associated 
with impacts such as attendance, school 
engagement, attitudes and motivation 
toward school, and improved achievement 
scores (Follman, 1998; Melchoir, 1999; 
Melchoir & Bailis, 2002; Meyer & Billig, 
2003; Scales, Blythe, Berkas, & Kielsmeier, 
2000; and Meyer, Billig & Hofshire, 2004).



Service-Learning and SECD

• Service learning has strong academic and personal 
impacts when there is deliberate integration with 
developmentally appropriate reflection, which is built 
upon social and emotional skills such as problem 
solving and relationship building with peers and 
adults (Billig, 2000). 

• Students engaged in service-learning gain in social 
and personal responsibility and sense of educational 
competency (Conrad & Hedin 1982, 1987, 1989, 
1991, and Weiler, Lagoy, Crane, & Rovner, 1998). 



Service-Learning and SECD
• Service learning has a positive effect on students’ 

interpersonal development and the ability to relate to 
diverse groups. They were better able to trust and be 
trusted by others, be reliable, and accept 
responsibility; develop positive  bonds with adults, 
show greater empathy with others, and greater 
acceptance of cultural diversity,  showed increase 
awareness of cultural difference and attitudes toward 
helping others; and felt more comfortable 
communicating with ethnically diverse groups 
(Bradley, 2006).  



Service-Learning and Prevention

• Students who serve their communities were less 
likely to engage in risky behaviors (Benson, 2000; 
Follman, 1998). 

• Service learning is an effective strategy for 
preventing substance abuse and dropping out of 
school (Duckenfield & Swanson, 1992; Shaffer, 
1993). 

• Service learning was shown to be a deterrent to early 
and unprotected sexual activity. In the same study, a 
reduction in violent behavior was found ( O’Donnell, 
et al. 1999).  



Laws of Life/Purpose Essays

• What is the Laws of Life/Purpose Essay?

• Case examples: Plainfield Public School 
District, Plainfield, NJ and Urban Dreams; 
MOSAIC in Jersey City

• Extending the effects into homes and 
communities

• Multiple Intelligences Adaptations



Identify Student’s Broad 
Priority/Value

• What is one rule that you believe is important to live your 
life by, that gives your life meaning and purpose?

• When you are at your best, how do you act?

• When do you feel best about what you do for others? What 
is it that you are doing then?

• Think of someone you admire most.  How do they live their 
lives?



Prompts to Think and Write About 
Purpose

• (1) “Write about a personal experience where 
you feel that something you did made a 
difference” (e.g. family, friends, school, 
community, or natural environment).

• (2) “Describe how these experiences helped 
give you a sense of purpose.”

• (3) “How will your continue working toward this 
purpose?”



Formalizing goal-setting in school 
toward Positive Purpose

• Set the expectation- do on a half-year or 
marking period basis-- 3 goals to:

• Make myself better
• Make my classroom better
• Make my school better
• Make the wider community and world 

better



Formalize Living By A Set of 
Guiding Values

• Build from the Laws of Life Essay/Purpose Essay 
experience in a given or prior year

• Provide a structure to help youth develop specific 
strategies to reflect upon and plan for their personal 
life goals

• Use Values-Linked Goal-setting contracts



Values‐Linked Goal‐setting Contracts

• Step-by-step exercise 
to help youth identify a 
goal and make effective 
plans for goal 
achievement

• A promise people make 
to themselves

• Includes a “buddy” for 
mutual accountability/ 
responsibility



Contract procedure rationale

• Writing down goals makes them easier to 
remember

• Identifying specific steps that offer contextual 
cues prompts goal-directed behavior

• Anticipating and planning for obstacles 
increases likelihood of perseverance

• Having  a “buddy” increases follow-through 
and generalization



Background: 
Laws of Life Essay Program

• What is the Laws of Life Essay Program?

• Case example: Plainfield Public School 
District, Plainfield, NJ and Urban Dreams

• Extending the effects into homes and 
communities



The People and the Leader



The Leader Looks at the People



Depicting and Wearing One’s 
Meaning of/Law of Life



Freedom of Speech as a 
Law of Life in Arab Schools



Student Voice: The Other Side of the Story
Key Questions for Educators

1  Purposes and values
‘Why are we doing this?’

 Why is this work being encouraged / resisted?
 In whose interests?
 Who benefits + why?

2  Power and control
‘Whose voices are heard mostly clearly?’

 Who is allowed to speak? About what?
 Who gets heard? By whom?
 Who is listening? Why?



Student voice
Key Questions for Educators

3  Systems and structures
‘How will the school support people 

committed to pupil voice?’
 Do we have appropriate systems and 

structures that support people who are 
interested?
 Are there public /communal, as well as 

smaller, more intimate spaces to make 
meaning of recommendations and decide 
what should be done?



Student voice
Key questions for Educators

4  Actions and responsibilities
‘Does anything actually change?’

 What actually happens?
 Who decides?
 Who has responsibility for embedding

the change?
 How do we hold ourselves / each other to 

account?
 How is the change monitored and 

evaluated? By whom?





What All Children Need for Success in 
School and Life: A New Circle of Courage

 Appreciation-- Until the Last Child
 Belonging-- Schools with Meaning
 Confidence-- Recognition of Competencies
 Competencies-- Ability and Time of Ability
 Contributions-- Connection/ Contribution 

Plans for Each Student
• Based on Elias, M. J., Tobias, S. E., & Friedlander, B. S. (2002). Raising emotionally intelligent 

teenagers. Morristown: Center for Child and Family Development, 973-898-0505).
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