
Welcome to Evidence Based Strategies 
for Improving Early Literacy

Part #1:  Phonological Awareness



My world…





Areas of focus for each webinar in this 
series…

Webinar #1: Phonological Awareness
Developing Phonological Awareness provides the foundation for students’ 
reading success in the future. Refine your ability to deliver high quality 
phonological awareness for both core instruction as well as intervention.

Webinar #2: Developing Automaticity with Early Phonics Skills
Refine your ability to deliver efficient, high-quality phonics instruction using 
evidence-based routines. We will investigate the routines and watch examples of 
effective phonics instruction in rural Alaskan classrooms.

Webinar #3: Developing Automaticity with Advanced Phonics
Explore how to deliver efficient, high-quality instruction with complex vowel 
patterns, affixes, and multisyllabic words. Our discussion will be enhanced by 
examining video of teachers using evidence-based routines in rural Alaskan 
classrooms.

Webinar #4: Developing Accurate and Fluent Readers in Connected Text.
Strengthen your skills in using decodable text and dictation to support accuracy 
and fluency in connected text.



Learning Intention for today:
Learn to provide Phonological Awareness instruction so that all students are able 
to accurately manipulate sounds 

Success Criteria:
1. I can identify the Phonological Awareness Skills in the Alaska ELA Standards
2. I can deliver phonological awareness instruction with accuracy and efficiency



Reading Requires…
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Timeline of Essential Elements of Reading

Grade K 1 2 3 4 5 6 7 8 9 10 11 12

Phonemic Awareness

Phonics (Alphabetic Principle)

Accuracy and Fluency with 
Connected Text

Vocabulary

Comprehension

Advanced Word Study

Presenter
Presentation Notes
Facilitator Talking Points:Word study is defined as instruction that focuses on reading at the word level. Advanced word study focuses on teaching students to utilize word analysis and word recognition strategies to decode longer, multisyllabic words. For example, older students are taught to break difficult words apart intothe root word, prefixes, and suffixes, and utilize the smaller parts to assist them in decoding the word. From grade 5 on, average readers encounter approximately 10,000 words each year that they have not seen in print before. Most of these new words contain two or more syllables.  Ending phonicsinstruction in the primary grades may result in students who are proficient at reading monosyllabic words, but who lack strategies for decoding longer words. Recommended instructional practices for advanced word study in grades 4-12, as identified by the Center on Instruction, include teaching students toIdentify and break words into syllable typesRead multisyllabic words by blending the parts togetherRecognize irregular words that do not follow predictable patternsUnderstand the meanings of common prefixes, suffixes, inflectional endings, and roots— instruction should include ways in which words relate to each other (e.g., trans: transfer, translate, transform, transition)Break words into word parts and combine word parts to create words based on their roots, bases, or other featuresUse structural analysis to decode unknown words. While word study instruction occurs in reading classes and as part of reading interventions, it is essential that advanced word study instruction occur across the instructional areas. Specifically, teachers in all classes focus on teaching the base words, prefixes, suffixes, and compound words that are important for the new vocabulary being introduced. While some instructional focus may be on how to spell these words, the main instructional focus is on how changing word parts signals changes in word meaning.FluencyFluency instruction begins in grade 1 and is heavily emphasized in grades 2 and 3 with a continued emphasis through grade 5. However, for some students, fluency should continue to be a major instructional focus through grade 8 and above. As noted in the fluency section for grades K-3, “Inessence, fluent reading is reading text accurately and with sufficient pace so that deep comprehension is possible.” Because fluent reading is associated with reading comprehension, fluency is especially important to adolescent readers as they encounter large amounts of text across the instructional areas.While there is less research on the role of fluency instruction for older students, the Center on Instruction recommends the use of two instructional practices. First is the use of repeated reading of the same passage to increase students’ sight vocabulary. When utilizing the repeated reading technique, selecting passages with a controlled number of target words in otherwise readable text may be especially useful versus selecting overly difficult text with a disproportionate amount of unfamiliar vocabulary. It is important for teachers to select passages for repeated readings that have beenpreviously taught and practiced or to select text at students’ independent reading levels. The second recommended practice for improving fluency is the use of non-repetitive wide reading which, when supported by the teacher, can also be a productive way of exposing students to new target words, content, and types of text. With non-repetitive wide reading, teachers select high interest passages at students’ independent or instructional reading levels. Students then practice fluency using these successive passages from a novel or textbook. To increase passage difficulty, teachers select textswith new vocabulary and content. The end goal is for adolescent readers to decode words accurately and automatically, read at an appropriate rate, utilize appropriate phrasing and expression, and combine multiple tasks while reading, which includes actively processing and understanding the text.While formal fluency instruction as described above can best be accomplished through reading classes and reading intervention periods, there are important ways for all teachers to support this element. The National Institute for Literacy, noting that it is important for struggling readers to witnessfluent reading on a regular basis, suggests that teachers model fluent reading for students by reading aloud from classroom texts regularly. It is also important for students to have the opportunity to read aloud, although sensitive implementation is important. Choral reading is a good strategy that provides struggling readers with practice reading the text aloud as a group rather than reading aloud on their own. Teachers might select specific passages for choral reading, such as poems, segments of literary works, or critical content that they want students to remember. Teachers may also be effective at providing opportunities that work well for partner reading in class, pairing more fluent readers with less fluent readers and selecting different passages for them to read aloud to one another.



Phonological Awareness Pretest





Building Our Understanding 
of Phonological Awareness

https://www.readingr
ockets.org/article/wh

y-phonological-
awareness-important-

reading-and-spelling

https://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling


Explicit teaching of phonological awareness in these early years 
can eliminate future reading problems for many students. 

However, struggling decoders of any age can work on phonological 
awareness, especially if they evidence problems in blending or 
segmenting phonemes.





Progression of Phonological 
Awareness



Phonological Awareness 

An auditory skill

Presenter
Presentation Notes
The term began appearing in the research literature in the late 1970’s and early 1980’s.Refers to an individual’s awareness of the sound structure of a spoken word.Relates directly to a child’s ability to decode words and to spell.



Teaching Phonological Skill

• Brief

• Move through the progression

• Pronounce sounds correctly

• Model

• Immediate Corrective Feedback

• Multisensory



How Much Instructional Time?

About 7-10 minutes a day.

No more than 20 
hours over the 
school year.

http://www.google.com/url?sa=i&rct=j&q=school+clock&source=images&cd=&cad=rja&docid=9CLtcRKZpYqvQM&tbnid=2fZGe4VdyP_TLM:&ved=0CAUQjRw&url=http://www.homeroomteacher.com/schoolclocks.html&ei=i8CuUYPUI-GoiAKbsoGICA&bvm=bv.47380653,d.cGE&psig=AFQjCNFRbHSDvcoYIjbnZhGrw_2Y_j7afw&ust=1370493298911532


Rhyming 

• Identify if two words rhyme
• Teacher says do Slip and Trip 

Rhyme? Student says yet or no
• Produce a word to accompany 

another word
• ie. Teacher says “cat” and student 

produces “rat”
• Produce a Rhyme
• Student says, “funny, money”

Three 
parts of 
Rhyming



Count the number of 
words in a sentence

Teacher says sentence 
and students count the 
number of words

– Teacher:  The cat was 
happy to be home

– Students:  7 words



Syllables In a Word
Blending Syllables:
1. Students listen as teacher says 

two small parts of a word
2. Students put those two word-

parts together

Syllable Segmentation:  
1. Teacher says whole word and 

students    break word into parts

Syllable Omission:
1. Teacher says a two-syllable word 

with omitting one of the syllables
2. Students say the syllable that is 

left



Let’s practice  with 
syllables

Blending syllables:  mag/net, 
lit/tle, mon/key

Segmenting Syllables:  magnet, 
little, monkey

Omiting syllables:  without 
_______what is left

mag/net, lit/tle, mon/key



Onset-Rime

1.  Teacher says the entire 
word  “big”
2. Students break apart 

the Onset-Rime  “/b/ 
/ig/”

3. Teacher says the Onset 
and Rime  “/b/ /ig/”
4.  Students say the entire 
word   “Big”



Identifying Phonemes

Identifying the First 
Sound
• Teacher says, “what is the 

first sound in “cat”
• Students says. “k”

1
Identifying Ending 
Sound
• Teacher says, “what sound is 

the last sound in “cat”
• Student says, “t”

2
Identifying the Medial 
(middle) Sound
• Teacher says, “what is the 

middle sound you hear in 
“cat”

• Students says. “a”

3



Practicing Identifying 
Phonemes

Initial Sound:  Chalk, sip, throw, 
phone

Ending Sound:  truck, mail, 
peach, farm

Middle Sound:  fast, sip, mail, 
truck



Omitting Sounds 
• Dropping First Sound

– Teacher says word  “pam”
– Teacher says now take off the first 

sound
– Students say the sounds that are 

left  “am”

• Dropping Ending Sound 
– Teacher says word  “cup”
– Teacher says now take off the last 

sound
– Students say the sounds that are 

left  “up”



Practice Omitting 
Sounds

Omit Initial 
Sound:  sink, 
blast, flap, 
clip

Omit Ending 
Sounds:  
lamp, slaps, 
arm, sleep



Substituting Sounds 
• Substituting Initial Sound

– Teacher says word  “pam”
– Teacher says now change the “/p/” sound to “/h/”
– Students say the new word “ham”

• Substituting Middle Sound
– Teacher says word  “last”
– Teacher says now change the “/a/” sound to “/i/”
– Students say the new word “list”

• Substituting Ending Sound 
– Teacher says word  “pam”
– Teacher says now change the “/m/” sound to “/t/”
– Students say the new word “pat”



Phoneme Blending Phoneme 
Segmentation

Phoneme Blending and Segmenting

Teacher taps top of cubes Teacher says entire word
Says one sound per cube Student says each sound in 
Teacher slide finger across cubes the word 
Students blend sounds together



#1  Phoneme Blending (Use 
cubes)

hop fast     skip   after

#2  Phoneme Segmentation (Use 
fingers)

sit      crack    flip   through



Progression of Phonological 
Awareness



Phonological Awareness Pretest 
Adjustments and Answers



Thank You…
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