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Assessment Capable Learners

• Know their current level of understanding 
• Know where they’re going and are confident 

to take on the challenge
• Select tools to guide their learning
• Seek feedback and recognize that errors are 

opportunities to learn
• Monitor their progress and adjust their 

learning
• Recognize their learning and teach others

Assessment-capable learners are built 
by assessment-capable teachers. 
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What highly effective 
teachers do…

Such that students…

Communicate clear 
learning intentions

Have challenging success 
criteria
Teach a range of learning 
strategies
Know when students are 
not progressing

Provide feedback

Visibly learn themselves

John Hattie

What highly effective 
teachers do…

Such that students…

Communicate clear 
learning intentions

Understand the learning 
intentions

Have challenging success 
criteria

Are challenged by success 
criteria

Teach a range of learning 
strategies

Develop a range of 
learning strategies

Know when students are 
not progressing

Know when they are not 
progressing

Provide feedback Seek feedback

Visibly learn themselves Visibly teach themselves

John Hattie

Mindframes of	Great	Teachers

• I am an evaluator

• I am a change agent

• I talk about learning, 
and not about teaching

• I see assessment as 
feedback to me

• I engage in dialogue, 
not monologue

• I enjoy challenge

• I engage in positive 
relationships

• I collaboratePAGE
148

“My	goal	 for	 this	 school	 year	 is	 to…”

https://players.bright
cove.net/2680129630
01/rJenILPQx_default
/index.html?videoId=
ref:3516&secureConn
ections=true&secure
HTMLConnections=tr
ue&autoStart=false
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Mindframesof	
assessment-capable	
schools	occur	in	
three	spaces:

• Teachers
• School	 leaders
• Systems

Assessment-capable teachers are 
supported by assessment-capable 
school leaders and school systems. 

OUR WORK TODAY
Examine practices of successful 
assessment-capable schools. 
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8	Mindframes of	Assessment-capable	
Schools

1. … believe their fundamental task is to evaluate the impact of        
their teaching on student learning. 

2. … believe that the success and failure in student learning is about 
what they did or did not do. 

3. ... Talk more about learning than teaching. 

4. … see assessment as feedback about their impact. 
5. … engage in dialogue, not monologue

6. … enjoy challenge and never retreat to “doing their best.” 

7. … develop positive relationships with students and staff. 

8. ... inform all about the language of learning. 
PAGE
148

Teachers	and	school	leaders…	

Chat	Discussion

Which	mindframes are	
predominant	 in	your	
workplace?	Which	
ones	 do	 you	and	your	
colleagues	 believe	
need	more	 attention	
and	why?	

8 Mindframes of Assessment-Capable Schools

1. Teachers and school leaders… 

… believe their fundamental task is to evaluate 
the impact of their teaching on student learning.. 
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Too often, we only look at 
student response, but fail to 
examine our own practices. 

Invitational	
Teaching

INTENTIONALLY	UNINVITING
• Dismissive
• Alienating
• Harsh
• Vindictive

INTENTIONALLY	INVITING
• Consistently	positive
• Communicates	growth	
mindset

• Purposeful
• Sensitive	to	needs	and	
takes	action

UNINTENTIONALLY	
UNINVITING
• Negative
• Communicates	low	
expectations

• Low	sense	of	self-efficacy
• Pessimistic

UNINTENTIONALLY	
INVITING
• Energetic	but	unaware
• Enthusiastic	but	naïve
• Positive	but	inconsistent
• Communicates	a	laissez-

faire	attitude

YOUNG	PEOPLE	DON’T	LEARN
FROM	OLD	PEOPLE	
THEY	DON’T	LIKE.	
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YOUNG	PEOPLE	DON’T	LEARN
FROM	OLD	PEOPLE	
THEY	DON’T	KNOW.	

8 Mindframes of Assessment-Capable Schools

2. Teachers and school leaders… 

… believe that success and failure in student 
learning is about what they did or did not do. 

What do the data say?
What is your target?
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The power of data is not in the 
answers it provides, but in the 
questions it causes us to ask. 

-- Mike Schmoker

Students	 need	a	range	of	rigorous	 tasks	to	in	order	 to	
develop	as	assessment-capable	 learners.	 	

Difficulty	vs.	Complexity

Difficulty

• A	measure	 of	effort
required	 to	complete	
a	task

• In	assessment,	 a	
function	 of	how	
many	people	 can	
complete	 the	 task	
correctly.

Complexity
• A	measure	of	the	
thinking, action,	or	
knowledge	that	is	
needed	to	complete	the	
task.

• In	assessment,	how	
many	different	ways	
can	the	task	be	
accomplished.
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Easy Hard

Less	Complex

Low	Difficulty
High	Complexity

High	Difficulty
High	Complexity

Low	Difficulty
Low	Complexity

High	Difficulty
Low	Complexity

More	Complex

STRATEGIC	 THINKING
• Goal setting
• Resolving	problems
• Metacognition
• Self-regulation

STRUGGLE
• Peer critiques
• Close	reading
• Project-based	

learning

FLUENCY
• Spaced practice
• Repeated	reading
• Mnemonics

STAMINA
• Independent reading
• Research	projects

More	
Complex

Less	
Complex

Easy Hard

Strategic	
Thinking

StaminaFluency

Struggle

Low	Di fficu l ty
High 	Complexi ty

High 	Di ffi cu l ty
High 	Complexi ty

Low	Di fficu l ty
Low	Comp lexi ty

High 	Di ffi cu l ty
Low	Comp lexi ty

Future	professional	learning	
at	your	site?

Ask	grade	levels	 to	plot	tasks	
assigned	for	the	last	30	days.
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Academic	press:	The	 extent	to	which	
school	members,	 including	students,	
teachers,	 and	 leaders,	 experience	 a	

strong	emphasis	 on	academic	success	 and	
striving	to	collectively		improve.				

Checking In: Equity in Motion 
(Education Trust, 2015, 2016)

Assignment 
Analysis

A clear window into 
classroom practice.

Represents what 
teachers understand 

about standards.

Gives insight into 
the school leader’s 

or district’s 
expectations.

Reflects what 
teachers believe 

students can do as 
a result of their 

teaching.

Why 
Assignment 
Analysis?
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Quality Assignment Criteria

Writing Output

Discussion

Cognitive 
Challenge

Motivation and 
Engagement

• Length
• Time

• Amount
• Purpose  

• DOK
• Citing Evidence

• Choice
• Relevance

Discussions, as outlined in the Speaking and 
Listening Standards, hold importance as students 
are expected to practice and refine the elements of 
argumentation as they: 
• comprehend and consider the ideas of others 
• collaborate with peers 
• present knowledge and their own ideas with 
conviction, authority, and clarity 

Moreover, discussions serve as a powerful 
tool for equity and support as student 

thinking is shared and considered by all. 

Education Trust: Checking In Update (2016, p. 4)

Only 5% of assignments fell into high range (6 of 8 
indicators).

Only 38% were aligned with grade-level standards 
(lower in high-poverty schools)

Overall, only 16% required students to use evidence 
from the text to support a position or claim.

Only 4% pushed student thinking to higher levels. 85% 
asked students to recall information or apply basic 
skills, rather than prompting inference, structural 
analysis, or author critique.

Relevance and choice—powerful levers to engage 
adolescents—were missing. Only 2% met these 
indicators of engagement. 
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Look down, not up. 

Chat	Discussion
Why is it crucial for students 
to have a range of tasks to 
develop as assessment-
capable learners? 

What might you do in order 
to ensure that you are 
creating academic press?

8 Mindframes of Assessment-Capable Schools

3. Teachers and school leaders… 

… talk more about the learning than the 
teaching.
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8 Mindframes of Assessment-Capable Schools

4. Teachers and school leaders… 

… see assessment as feedback about 
their impact.

You can’t fatten sheep by weighing them. 
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“When the cook tastes the soup, that’s 
formative…”

“When the guests taste the soup, that’s 
summative.” Robert Stake

Comparing Formative and 
Summative Assessments

Formative Summative
Improve instruction
Generate feedback

Purpose? Measure of student 
competency

Ongoing throughout 
unit

When 
Administered?

End of unit

Self-monitor 
understanding

How do students 
use results?

Gauge progress 
toward goals and 
standards

Check for 
understanding

How do teachers 
use results?

Grades, promotion
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Students and Parents: How helpful are each of the 
following in helping [you, your child] learn?

NWEA/Gal lu p 	P o ll , 	May	2 01 6	 	h ttp://b lo gs.edweek.o rg/edweek/cu rricu lum/2 0 16 /05 /su rvey_classroom_fo rmative_tests_mo re_u sefu l_th an_summative.h tml

67

77

76

74

75

76

65

67

68

69

74

75

79

End-of-course Tests

Practice Tests

Diagnostic Tests

Intermim Assessments

Formative Assessments

Performance Tasks

Classroom tests and quizzes

Percentage who say helpful or very helpful
% Parents % Students

This 	 quest ion	 was 	 not 	asked	 of 	s t udent 	 r espondent s

Formative	
assessment	

accelerates	learning	
because	it	

empowers	students.

A	takeaway…	
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Recognition of learning requires self-assessment. 

60%

Amount of 
instructional 

minutes 
devoted to 

teaching them 
things they 

already know. 

The Hidden Lives of Learners. Graham Nuthall (2007). 

Formative Assessment is GPS for your students 
and for you.



12/11/18

16

Measuring	
Growth

Pre-
Assessment

Without a 
pre-
assessment, 
you can’t 
determine if 
learning has 
occurred. 

Post	
Assessment

Did the 
lessons that 
were taught 
change 
students? 

That is 
learning. 
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High	achievement
Low	progress

High	achievement
High progress

Low	achievement
Low progress

Low	achievement
High progress

PROGRESS

AC
HI
EV

EM
EN

T
Do you know where your students are ? 

High	achievement
Low	progress

High	achievement
High progress

Low	achievement
Low progress

Low	achievement
High progress

PROGRESS

AC
HI
EV

EM
EN

T

Does everyone have an understanding of what one 
year’s progress (not just achievement) looks like? 
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Chat	Discussion

How	often	 does	 your	
school	 have	conversations	
about	 progress	(not	 just	
achievement)?	

What	should	 the	balance	
between	 both	be?

8 Mindframes of Assessment-Capable Schools

5. Teachers and school leaders… 

… engage in dialogue, not monologue.

8 Mindframes of Assessment-Capable Schools

6. Teachers and school leaders… 

… enjoy the challenge and never retreat to 
“doing their best.”
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Coaching is not about what’s 
wrong, but rather 
what’s next.  

4	Cognitive	Coaching	Planning Questions	Anyone	Can	Ask

1. What is a near-term goal that you have for your students or 
for yourself?

2. What might success look like or sound like?

1. What are some strategies that you have used before that 
might be successful with this group? What are your 
hunches?

1. What is most important for you to pay attention to in 
yourself?Costa,	A.,	&	Garmston,	R.	(2015).	Cognitive	coaching:	Developing	self-directed	leaders 	and	learners 	(3rded.).	Lanham,	MD:	Rowan	&	Littlefield.	

One Cognitive Coaching question 
anyone can ask after a lesson

In	what	 ways	was	the	
lesson	 you	planned

different	 from	 the	lesson	
you	taught?	

Costa,	A.,	&	Garmston,	R.	(2015).	Cognitive	coaching:	
Developing	self-directed	leaders 	and	learners 	(3rd ed.).	Lanham,	
MD:	 Rowan	&	Littlefield.	
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Sou rce:	Hattie, 	 J.	 (2009 ).	Visib le	Lea rnin g:	A	Syn thesis	of	Over	800 	Meta -Ana lyses	Rela ting 	to	Ach ievemen t. 	New	York,	NY:	Rou tled ge.

Microteaching/Video	 review of lessons:	 d =	0.88
Design

Microteaching:	Two	co-teachers	in	Math	

Chat	Discussion
Have you experienced 
microteaching? What 
advice would you offer?

What questions do you 
have about microteaching?
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8 Mindframes of Assessment-Capable Schools

7. Teachers and school leaders… 

… believe it is their role to develop positive 
relationships with students and staff.

Relationships matter.

Sou rce:	Hattie, 	 J.	 (2009 ).	Visib le	Lea rnin g:	A	Syn thesis	of	Over	800 	Meta -Ana lyses	Rela ting 	to	Ach ievemen t. 	New	York,	NY:	Rou tled ge.

Teacher-Student	Relationships:	d =	0.52



12/11/18

22

Success in school and life depends on human 
capital and social capital. 

Human capital is 
the “broad set of 

cognitive skills and 
knowledge that is 
necessary today, 

along with 
interpersonal skills 

such as 
collaboration and 

teamwork.”
Kirsch et al., 2016)

Social capital 
describes the 
network of 
relationships 
one has 
through family, 
friends, 
community, 
school, and 
work. 
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Social capital in high school is predictive of 
graduation rates. 

Not school size, SES, or 
urbanicity.

Saloum, Goddard, & Larsen, 2017

Measures of social capital:

• Frequency of contact by the school with parents. 
• Parental and community involvement in the school.
• Teachers’ trust of students. 
• Students’ caring toward others.
• Students’ respect of others who get good grades. 
• An orderly and serious learning environment. 

Bryk, et al., 2010

Students fear 
judgment if they 
succeed; only 55% 
report that they 

are excited to tell 
their friends when 

they get good 
grades. 

National	Student	Voice	Data	Results,	2016
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8 Mindframes of Assessment-Capable Schools

8. Teachers and school leaders… 

… inform all about the language of learning.

Partitioned	Grocery	Cart	Study
They’ll	pay	attention	to	

what	you	pay	attention	to!

ü We have structured and regular professional learning 
for our teachers based on progress and achievement 
patterns in our school.

ü We provide opportunities for the whole school to 
have a common concept of progress across the 
curriculum.

ü Our families understand us when we talk about how 
their children are learning and achieving at school.

A School Health Check for Building an Assessment-
capable System

Adapted	from:	 Hattie,	J.	(2012).	Vis ible	learning	for	teachers . New	York:	Routledge.	
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ü We trust and use student progress 
and achievement data from our 
colleagues.

ü In our classrooms students feel safe 
to say when they don’t know.

ü The main focus of our staff meetings 
is on learning and our impact on 
students.

A School Health Check for Building an 
Assessment-capable System

Adapted	from:	 Hattie,	J.	(2012).	Vis ible	learning	for	teachers . New	York:	Routledge.	

Taking It Back

Assessment capable learners say…

“I know where I’m going.”
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Assessment capable learners say…

“I have the tools I need.”

Assessment capable learners say…

“I gauge my progress.”

Assessment capable learners say…

“I recognize what’s next.”
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Assessment-
capable 

learners are 
built by 

assessment-
capable 
teachers. 

OUR WORK TODAY
Examine practices of successful 
assessment-capable schools. 

Assessment capable schools say…

“We know where we’re going.”
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Assessment capable schools say…

“We have the tools we need.”

Assessment capable schools say…

“We gauge our progress.”

High	achievement
Low	progress

High	achievement
High progress

Low	achievement
Low progress

Low	achievement
High progress

A
CH

IE
V
EM

EN
T

PROGRESS

Assessment capable schools say…
“We recognize what’s next.”

Academic Press and 
Challenging assignments
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Lasso Your Ideas:
Mindframes of 

Assessment-capable 
Schools

A surprise:
A confirmation:
A great idea:
I’ll start by:
I know just the person: 

Contact	us	at	www.fisherandfrey.com


